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EXPIESSLD WILLINGNLSS /ND COMUETINCE OF
H(N, LCONOMICS TEAQ RIS TO IRSTRUCT
OCQUIPATIOSAL CLASSLS

1. TR PROBLEM

Backpround of tlc Problem

ilome cconomics literature of the past decade has included
repea .od calls for expansion of tho e programs vlich prepare stud-nts
; for gunful cenploynent in the occuputions related to this area,
Considerable writing on the subject followed the cnactment of the
Vocat:onal Education Act of 1963 (U. S. Statutes ar Large, 1963).
With "ts provislion for Increased federal support of occupational
cducaticn in this and other areas, the legislation had provided
home cconomics with toth a new dimension ond a new challenge
(Amiden, 1965; Stovall, 1967; Washinpton ‘ch:s. 1964). Program
plannoers now were asked for curricula equipping the student for
~awage-carning role ns well as for homemaking (Booher, 19C0;
Brown, lenmon, and Lippeat, 196063 Dennis, 1964; Dewar, 15966,
"Neoded:  home ccononics...." 1966; Simpson, 1965a, b; Van Hom,
1964). Wraters such as Conafay (1965), Sandison (1966), and
Sirpson (1908) predicted that from this added omphasis home
cconomics would gain gpreater relevance to the needs of qll
students including the socio-ecconomically disadvantaged, the
slow leamers and potential drop-outs--the many who vere not

college hound.




Roports of lew Development

To some obervers, new national recegnition of the importance
of occupational instruction had brought a substantial response {rom
home cconomics cducaturs, Three years after passage of the 1963
legistation, Hurt (1906) reported that wage-earning horc economics
prograns were receiving particular enphasis. Dewar (1966) agreed
that sccupational curricula were doveloping rzpidly. Likewise,
Johnston (1968) noted that hew occupational home ceonomics pregras
had b2en added cach year in the California commmnity colleges sinze
the cractment, Growth also was evident in United States Office of
Bducation {igures ("Inrollment in I'ederally..., 1970) shoving the
nuber of students in {cderally-aided vocational home cconomics
. classes had ri'f:-cn from around 1,726,000 in 1959-060 to 2,283,000
in 1937-68, Such cbhservations seomed to indicate that educators
in this ficld were meeting the challenge referred to by leBavon
(1969, p. 187) when she tewmed the 1960's the decade when “home
cconomics vould be forced to do somathing sbout truining for

amplogment or lose itz place in vocatienal education.”

Cal)s for Purther Lrohusis

L

With dhe Vecational Lducation Act um~ndments of 1808 (U.S.
Statutes at Layge, 1908), however, came authorization for
npproximately three times the existing federal apprepriations for
vocational programs (Mincur, 1909). Renewed erics arese from
those who wure dissatisfied with the response of home ecconomnics

to a now-accelevated mitional trond,  The “mmber of ozcunatienal



courses appears small when compared to homemaking Coutses,
Dorby (1969, p. 56) comiented, 'llow comnitted ate we?” she
asked, Simpson (1968) warned that continued federal suppott
would depend upon the development of home economics curticula
with greater relevance 1o present social and economic forces.
Later, Simpson (1971, p. 221) cxpresscd het belief that hone
economics education classes 5till were "based upoh *he assumption
. that the young woman would spend her 1ife as 4 full-time hone:
miket or, perhaps, a homemaker witl! a part-time job." Cross
(1971) issued a reminder of a new «irections for hose economics
in 2 vocational area, while Hill (1971) suggested ways to tune
sich development 1o needs of the strrounding area.

similar requests for accelerated developnent came from those
(Grigys, 1972, Morgar.. 1971) who set found many students with an
wnfilled need for the relevant expericnces of vocational education,
Others (Flanegan and fddley, 1909; Mather, 1971) saw the remaining
task as one of ymplementation--a translatien of the Vocational

Education Act smendments into actual home economics curricula,

The Potential) for Oceupational lHowe Heonomics

" Such pe;ﬁsistcm statenzntls from home economics educators
reparding the need to develop a wage-eaming cmphasis scom well
supported by pz;éscnt 1abor force predictions, At a time of
national stress upon occupational education (Marland, 1971,
Pucinski, 1968) theve indecd appears evidence to identify home

economica a5 an area of pavticulay potential,



Arong the occupat: ms related 1o hone economics ate majot
service areas::f{ood setvice, child cate and housckeeping setvices=»
for which continucd growth and espanding inb opportunities are
predicted during the 1970°'s (DiCesare, 1970; Koontz, 1970a; U.S5.
Depattment of Labor, 1972). Emerging types of awiliary votkers
(Mallory, 1971) account for a considetoble shate of the openings
in these and other home economics-reluted arcas,

The demand for home economics occupational prograns {s
furtl er explained by an increased “eed on the part o7 Jo=io stulents
for ;nformation concemning the wor. world and the skiils roguiro.
for  ob entry (Lee, Ray, Vetter, Muphy, and Sethney, 1871).

Thest needs are selated {0 tum 1o the rising muber of women who
work outside of the home (Rievit, 196B; hoontz, 1970; lLee, Vetter,
Howe:) and Smith, 1907; U. 8. Burcw of the Consis, 1971). Those
gecking to enter the lsbor force, lLowever, find a diminishing
nber of jobs for the wnskilled (Jehnston, 1971), a sitvstion
which s aceentuated by a continuing high wicployment rate

(Sorientine, 1972).

Question of Teacher Preparation

With m;lny factors giving support 1a the need for wage-esaming
home economits proprams in a perisd of natiensl styess upon ecapa:
tiona) educution, it is understandable that attention has tumed to
the preparation of teachiers who might staff these proprams,

Js actua) work experience in the occupations conceyned Uhe

teacher's primvay qualification? low effective is the usual college



toachicr: cducation program in equipping fitutre instructcrts of
occupational coutses? ¥hat types of inservice progtas gtovide
most cffective training for teadiers espetienced in the traditional
homomaking area? In view of what has bren called the conttoversial
natitte of wage-eaming home economics, how willing atre these hom-
makitp teachers to undertsle occupational instruction? (Beaumont,
1966, Cotrell and Miller, 1906, Crebtyee shd Hughes, 1999; fgan,
1972 ¥civer, 1968a, b; lee, 1200).

Probloms specifically telated 1o qualifications of the
wota donal liome economics teacher ‘ave promad Hurt (1965, p. 17%)
10 pise the foliowing questiona:

What preparation is needod by feathers in training

roprams for occupationz wtil. zing home econonmics
Jedpe and $k311:7 Vhat ate the sources of

Leachers? 1s work experichee essential as g part

of theit proparation? What tvpes of tlescher-

oducation prograps are Reeded 1y prepare the

teather o3 theie how ocoupations?

. Simdlar questions for hore econonics were ratsed nove

recently by Pege (1972, p. I55):

The question 1aday §s, Vhat qualifications are

necesaary for e ocomatiesal home econenies

teather? 1 the teacher who s prepared for

vocational homemaking qualifind o 1eady ’

occupational hore econonics? 1y 1t hocessary

for a tencher 1o have job experionce in the

eccupational area she 35 1rasnipg her stadonts

1o ented? Would a teacher who s highly shidled

In tie vecupatiaonal area byt without 1eacher

educalion training be able 10 adoquately train

studonts? ;

Javestipators whose studies are reviowed in Ister chapley
(Mexander, 1069; Clements, 1908; Lee, 1206) have provided
insjphts into eertain of these issues and have piven suppestions

for faythey sescaich,  Tee (P 80) hes sneluded the Jallowing

A



srong concetns in the development of wage-easning ho™ ¢ oncmics
programs

Is work erporichce in an outupaticn hecessary in order

to teach courses which prepiic stuwdents fer mu‘{ into

that ocoupation? Can home coomomics tcadhcrs, whe ate

willing 1o teadh wage-caming <ourses but have not had

woth orpetience, obtaln the necessary Mhowledpe concetne

ing occupations in other ways thar thtough actual cox-

petience in the occupation?

Would a greater understanding of vork values and an

scceptance of the ?mt they pley in oceupattional choice

be kelpful 10 teachets of wage:catning home ecconomics

as they help prepare students for occupations far

diffsrent from the teachet's own?

Aleyander has called for further :ndepth study of teachers'
attitude: toward occupational instruction and other new trends in
hoye ecoLomics, She also has suggestey researdi Jesipned to test
the 1elstionship of the teschers' persenal history (age, educational
backgrowd, and teaching experience) 1e their attitdes conceming
such energing programs. ‘

Follawing her study of teachey preparastion for home economics
occupational programs in the south central and southwestern United
Btutes, Clenents {1908) sugpeited research n other geographic
regions 1o reved pore sbout sources of teacher competency, including
the amant and kind of eccupstional experience.

The literature 1hus has suggested a need for research of a yype
described in the following section, | :

R

Srarenent of the Prebem

The papose of this study was to dotermine the expressed will-

Iapness aad corpetente of hone econoades tenchers to Instinct wage-




earning classes. It further sought to cstablish:any relationship
Letween their willingness and competence, and any relationship
between either of these variables and certain of their personal
and professional characteristics.

More specifically, the objectives of the rescarch were as
follows: '

1. To describe the expressed willingness of these teachers
to instruct classcs in their preferred subject arcas of occupational
home ccciiomics. ' '

2. To determine the teachers' cxressed conpetence to instruct
, cla's,scs in cach subject arca of occupa fonal home economics.
| | "3. To establish any relationship between the teachers!'
exprcssed willingness to instruct clas:es in 'their preferred
occupaticnal arcas 'and their cxpressed competence at such
instruction.

4. To detenaine any relationship between the teachers®
expressed willingness to instruct classes in their preferred
occupaticnal arcas and variables in cach of the following
';atagorics:

(1) Personal characteristice: age and marital status.

(2) Educcticnal preparation: hipghest degrees eamed;
m;:ri)or of wits eamncd beyond the bachelor's dcgfee;
whether the teachers had ever taken courses speci-
fically designed to prepare teachers for wage-carning
home economics programs, the rccency of these courses
wnd the subject arcas involved.

(3) Teaching experience: ycurs of teaching home cconomics,
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(5)

whether the teachers' home cconomics departments offered
any wage-earning courses and in what arecas, whether

the teachers hud instructed any such courses within

the past five years and in what nroas,‘ type of schools
(junior high school, senior high school or commmity
college) and size of cormunities in which teaching,
Work experience (other than teaching) in home cconomics-
related occupations: scores assigned for the amount >£
work in cach of five hoae economics-related occupaticnal
arcas and total scores for work in all arcas.

Work values as determin:d by Super's (1968) Work Vali2s
Inventory.

5. Todetermine any relationship between the teachers' expressad

cometence to instruct classes in their preferred subject arcas of

occupational home economics and variables in each of the following

- categorices:
(1)
(2)

(3)

Personal characteristics: age and marital status.
Educational preparation: highest degrees eamed,
number of units camed beyond the bachelor's degree,
whether the teachers had ever taken courses specifically
“dosigncd to preparc teachers for wage-carming heme
d'conomics prograns, the rccency of these courses, and
the subject arcas involved.

Tcnﬁhinp, experience:  years of teaching home cconomics,
whether the teachers' home cconomics dcl;m'tments offer

any wage-caming couvses and in what aveas, whether

the teachers had instructed ony such courses within



the past five vears und in what arcas,

(4) Work experience (other than teaching) in home
economics-rolated occupations: scores assigned for
the amount of work in each o five home economics-
related occupational arcas and total scores for
work in all of these arcas.

6. To identify the contribution of various types of past cxperi-
ence to :he competence of those teachers who felt fairly competent or
very cormsetent.

7. To examine the principal reasons indicated by the teachers
for their present willingness or unwillingness.

8. To determine in what subject urcas of occupational home
c;onomicu the respondents would prefer to teach, and at what school
lovels (high school, commumity college, or adult school).

9. To establish any change in the tcachers' present willingness
and their willingness under any of the following proposed school
conditions: |

(lj Release time would be providbd for the wage-earning
teacher to plan and prepare for classes.

(2) Services of an occupational-education consultant would
bg available. '

(3) ﬂn jinstructional media center devoted to wagc-eaining
home cconomics would be established in central
California.

(4) In-scrvice classes in wage-earning home écoﬁomics

would be available annually in this area.




(5) Work expesic. ce for college credit would be arranged
for the teachier in businesses or industries of her
commmity.

(6) A1l of the above conditions would become a reality.

g_{mothcscs

The null hypotheses examined were as follows:
| 1. The expressed willingness of l.ome economics teachers to
instruct classes in their preferred oc:upational arcas is independen’.
of their expressed competence at such ‘nstruction.

2, The expressed willingness of liome economics teachers to
instruct classes in their preferred octupational areas is independent
- of fheir personal characferistics, educational preparation, teaching
experience, work expericnce (other tha: teaching) in the home
economics-related occupations, and work valucs.

3. The expressed competence of home economics teachers to
instruct classes in their preferred occ.upationai areas is independent
" of their personal charactcristics, educational preparation, teaching
experience, and work experience (other than teaching) in the home
- economics-related occupations.,

4. The wiilingness of home economics teachers to instruct
classes in their preferred occupational areas would not change (or
would be less) under any of the following proposcd school conditions:

(1) The wage-carmning teacher would be provided \;'ith
release time in which to pl‘an and preparé for classes.
(2) Services of an occupational-education consultant

would be available.
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(3) M instruction media center devoted to Qv.tupational
home cconomics would be established in central
California. p

(4) In-service classes in the tcachcr.'s preferred arca
of occupational home economics would be available
annually at ncarby locatioans.

(5) Work experience for college credit would be arranged
for the teacher in businesses or industries of her

community.

(6) All of the above conditions would become a reality.

Definition of T:rms

.

. Temndnology used throughout the study is subject to the following

| definiticns:

Home Economics Teacher

This term refers to an individual who is listed in directories of
a school district or the state Bureau of Homemaking Education as an
instructer in this subject, and who indicates that home economics

instruction accounts for 50 percent or more of her teaching assignment.

Occupational lome Economics

This term refers to cducation '"to prepare students for employ-
ment in occupations requiring home cconomics knowledge and skills"

(Dennis, p. 7). Terms which arc used interchangeably with this
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include wage-carning home economics and home cconomicy ‘sr gainful

employment, .

Home Economics-Related Occupations

This term refers to the following job catcgories:

1. Food management, production and services.

2, Care and guidance of children.

3. Clothing management, production and services.

4. Institutional and home managerent, including housekeeping
services. |

5. Home furnishings, equipment ard services.

. Thes2 categories are referred to throughout the study as food
services, child care, clothing services, housekeeping servicés, and
home furnishing services, respectively.

The terms , area or subject arca, used in relation to occupational
home economics, refer to the several types of instruction based upcn

these five job categories.

Assunptions and Delimitations

This study was developed on the following assumptions:

1. The teache 's' responses to questions related to willingness
or wwillingness 'to‘ teach occupational classcs indicate the decisions
they would make if given the opportunity to teach such classcs.

2. The tecachers' expressed level of teaching compctcncc
corresponds to their effectivencss as determined by ratings of
students. The basis for such an as:ujtion is providcd.in the rescarch

of Webb and Nolan (1955) who found that in a nonthreatening situation



the results of teachers' self-ratings and student racings ere
highly correclated.

3. Tcachers' expressed willingness and competence to do
occupational instruction as well as their personal and profossional
characteristics could be determined from a questionnaire.

4. The Work Valucs Inventory of Donald E. Super could be used

satisfactorily with home economics teachers.
Limitations on the validity and reliability of this study were
. imposed sy the limitations of the test instrument and the inherent
weaknessz2s of collecting data by questionnaire.

The investigation was limited to home economics teachers in
junior high schools, high schools, and conmmity colleges of five
Caiifom'la counties. .

The study was limited further in that only the teachers’
éxpressé-l willingness and expressed competence were considered.
Judgements of school administrators regarding these characteristics

of teachers were not considered, nor were other sources of such

evaluation.

Organization of the Project Report

The remain'lder of the project report is organized- in the following
way: Chapter II includes a review of reclated literature and Chapter
11I, an account of'the procedures used in the study. In Chapter IV
are prescated the results and discussion, and in Chapter V, the

sumnary, conclusions and recommendations.
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II. REVIEW OF LITERATURE

The review of literature is presented in two major sections. The
first includes the work of researchers who have investigated the
willingness of lione cconomics teachers to offer occupational classes ind
who have considered their willingness or unwillingness to be aspects of
an ongoing process of vocational choice.

The second section includes litera:ure concerned with factors which
various writers have related to occupat:onal choice and which were stidied
here in relation to willingness. Also ieviewed is the theoretical
rationale for giving the individual's evaluation of his own competence

central ccnsideration among these factors.

Teachers' Willingnass to Offer Occupational Classes

Studies of Willingness

»

Lee's (1966) study of home economics tcachers was designed to
determine whether those who were willing to teach wage-earning home
economics differed from those who were less willing in regard to
previous cmployment outside of teaching, work values, and socio-
economic status., Résults 6f a nationwide sampling (N=102) indicated
that 35 percent of the teachers were willing to instruct'such classes
and another 46 percent were willing providca they could have inservice

training to strengthen their qualifications. Nineteen percent were



less willing to teach the occuputional emphasis., Diffev aecs in
characteristics of those who were willing and those less wiiling are
discussed in a later scction.

In a study of Oregon home cconomics teachers (N=160), Alexander
(1969) found her subjects to hold generally positive attitudes toward
occupational instruction und other new trends in home economics
education, Seventy-cight percent of the teachers subscribed to
positive statements reflected willingness to teach occupational
classes. Certain of the positive state.dents, however, vere qualified

in ways which also are discussed in a later section.

The Process of Vocational Choice

'The home economics teacher's decision to teach or not td'tcadx

the occupational emphasis was regarded by Lee (1966) as a part of this
individual's vocational choice. Various writers (Ginzberg, Ginsburg,.
Axelrod, and Herma, 1951; Holland, 1953, Super, 1953) have confirmed
that the process of occupational choice is ongoing, perhaps continuing
throuéhout life. Related particularly to the occupational choices of
teachers is Havighursﬁ and Neugarten's (1962) conment that the teaching
career may be influenced by decisions at various critical points, and
influcntiai in these decisions are many factors, some related to the

teacher's personal life and others related to the school systen.

YFactors Related to Teachers' Willingness

The Centrality of Self-Concept

Super (1953), while agrecing that many inherited character -




istics of the individual as well as cnvironmental situations bear upon
his vocutional development, placcs maximum emphasis upon the influcnce
of such factors upon the sclf-concept. The person attenpts to translate
this concept into vocational terms throuph his choice of an occupuation,
In explaining his position, Super (p. 190) writes:

The process of vocational development is essentially that

of developing and implementing a sclf concept; it is a com-

prorisc process in which the self concept is a product of

the interaction of inherited aptitudes, neural and endocrine

makeup, opportunities to play vanous roles, and evalua-

tions of the extent to which the results of role playing meet

with the approval of superiors and fellows.

Oth:r specific references to the individual's feelings regarding
his own competence arc provided by Holiand (1959, p. 42) who writes »f
the "intcgrative value of the concept, self-evaluation" in vocatione.
development. Similarly, O'Hara and Tiedman (1959, p. 292) discuss hw
vocationzl development is influenced by the "evaluations individuals

[have] o1 themselves."

Other Factors Operating in Vocational Choice

Personal Characteristics. Factors often related in the litera-

ture to the person's self-evaluation and his vocational choices are
such personal characteristics as age and marital status,

Strong (1943) has documented the change in vocational interests
with increasing age. Otﬁerﬂqritcrs (Ginzberg, et al, 1951; Super,
1953) dcscribe progressive life stagcs,'each typified by certain
patterns of vocational bchavior. Especially pertinent to the present
study is Kuhlen and Johnson's (i952) report of a marked shift in the

"occupational oricentation of women teachers with increasing age.
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Mong the teachers who were single and in their carly thirties, these
rescarchers found increascd dosire for a different type of job within
the ficld of education, while those in their fortics preferred to stay
at the same job. Questions of changing cducational ideology with
increasing age are raiscd by Peterson (1967, p. 332) who has observed
that "most naturc teachers arc defensively traditional.”

Ginzberg and his group (1951) have referred to the tendency of
young womzn to focus upon marriage and to place problems of work in
a secondrry position. With those alre:dy in the teaching field,
Kuhlen and Johnson (1952) found the ma:ried women strongly desired
to be in the home and tend to place preblems of work in a secondary
position. Lee (1966), however, found :o significant differences in
reghrd tc age or marital status among Ler home economics tea;hers who
were willing or 1c§s willing to teach wage-earning home economics.

Educational Preparaticn. General agreement in regard to the

primary 1ole of education in vocational development is described in
Hewer's (1963) review of several earlier studies. All point to what
other writers have referred to as an '"interlocking relationship between
cducatiorial outcome and career outcomes." (Ginzberg, et al, 1951).
Consistent with self-concept theory, Holland (1959) sces cducation as
| shaping thc person's self-evaluation, thus modifying vocational
behavior. | |
More specific implications for the present s.tudy are in Lee's

(1966) report that.home economics teachers who were willing to teach
the wvage-carning cwphasis held a significantly higher pércéntagc of
master's degrces than thosc who were less willing. Also pertinent

is Lec's finding that 46 pexcent of her respondents were willing to




teach occupational proprans provided they could have in-scrvice training
to increase their qualifications., With the home cconomics teachers in
Alexander's (1969) sample, 20 percent held positive opiniots regarding
occupational instruction but indicated they would need special prep-
aration for such an assignment. Similarly, Crabtree and Hughes' (1969)
s‘urvcy of home cconomics teachers found 93 percent reporting their
readiness to participate in available in-service programs. Commente

of Barlcw (1971) and Meyer (1969) regarding the imperative nature o

in-sorvice programs for vocational terchers scem relevant here.

Teaching and Other ¥ork Experience. Situations encountered in a

person's carlier years of comoloyment :ay causc him to reconsider th
course of his carcer, according to Girzberg and his associates (195:).
Super (1972) agrcc§ that realities which one encounters after entering
an occupation may be the rcason for carcer adjustments. .

With Lee's (1966) subjects, those who were willing to teach wage-
caming hone cconomics and those less willing showed no significant
differencus in regard to their work experience other than teaching or
in regard to the nurber of yecars they had taught high school home
ccononics. Those who were willing, however, were significantly more
likely to be currently tcaching wage-carning home cconomics.

Clcments! (i966) study centered upon the work cxpericnce of those
who currently taught occupational home ccenomics and the value which
the teachers and their state supervisors attached to such experience,
Responses from 40 teachers in five southwestem states revealed that
over three-fourths of the women believed work experience had contributed

to their tcaching competence in all of the ways mentioned in the




questionnaite, Those who lackad work oxperience also repotted positive
feelings reparding the valuc of this expericnce.’ Findings caused the
rescarcher to conclude that work experience was of such value that it
should be included among the requirements for certification of occus

pational teachers.

Work Values

Woik values--the goals which motivate individuals in the selcetion
and later pursudt of a wvocation--have been the concern of varfous
rescarcliers in the field of vocationa) development. Ginzberg and
his groip (1951) distinguish between jntrinsic values (satisfaction,
to be piined in the work itself) and oxtrinsic values (satisfaction.
which mie the concomitants or outcomes of work). Poth kinds of
values :re measured in the instrument employed in the present study,

the Work Values Inventery developed by Super (1970),

Studies with hiph schoo) students (Schwarzweller, 1960) have
indicated that while such value orientations influence their choice
of an occupation, male and female stulents display certain differences
in particular values, Sex differcnces also were revealed in Singer
and Stefflire's (1954) data shoving level of aspiration to be related
to job values i'or pale students. For adolescent f{omales there appeared
no significunt relationships between aspiration level and job values,

Interviews with individuals in a working population (Centers and
Bugenthal, 1966) have demenstrated differences in job motivations at
different occupationnl lovels, At lower lovels, extrinaic values such
os pay aud security were nore valuad, At higher levels, intrinsiec job

couponents such as intevest value of the work were stressed, No

AY



consistent sex difforcnces were found in regard to the relative
importance placed vpon inuinsic and extrinsic values,

With the home economces teachers in Lee's (1966) study, those
vho wete willing to teach wage-caming home economics differed in
regard to certain work values from those who were willing provided
they could have in-service training and those who were less willing.
The willing proup stressed the vah;e, intellectual stimulation,
sipnificantly more than either the less willing or the "with in-service”
groups; and the "with in-service" pre sp placed greater inportance
wpon in’ecllectual stisulation than dil the less willing group. Thoie
who wer: willing stressed prestige significantly less than either the

less wi'ling or "‘with in-service" tea:hers.

Cmditirms of Work

A conccm'of this study was with various conditions of the teaching
situation und how they might affect teachers' willingness to offer
occupat onal programs. The general conditions under which people work
have been cnlled basfc to the intrinsic satisfactions which they find
(Ginzberg, et al, 1951). The importance of in-service programs to a
sizeable group of lee's (1966) teachers muy be a case in point,
Likewise, many of Alexander's (1909) teachers, while expressing positive
feelings about the possibility of occupationnl home cconomics instruction,
imposed certain conditions on their participation. Tvelve percent
were willing if given odequate time to prepare, and another 12 percent
wore willing i{ conditions and setting were conducive td this program.

Similurly, Nolson (1968) cancluded her evaluation of occupational

1




home cconomics programs 0 N-w York stute with the statement that
these teachers required lightened loads in order to have time for

arranging student work expérience and performing nceded supervision.




III. MEIHODS AND PROCEDURES

The Subjects

The population identified for this investigation consisted of
home economics teachers in California counties of predominantly |
agricultural cconomy (U. S. Bureau of the Census, 1971). The five
conties selected for study were Fresno, Kings, Madera, Merced and
Tulare. These are located in the Sar Joaquin valley between the mijor
industrial centers of San Francisco ind Los Angeles. (See map in
Appendix, p. 92 );

' All home economics teachers in junior high schools, senior
high schools and commmity colleges within the five counties were
included. Names of 217 such teachefs were obtained from directories
of the state Bureau of Homemaking Education and of individual school
districts.

The rationale for involving jwnior high school teachers in the.

" study was in that many of them were known to hold credentials which )
would allow them to tcach occupational classes at the high school

level, Teachc.:rs were reninded in the introductory letter accompanying
the research instruments that their opinions were needed cven though
they currently 1\1ight be tecaching at a grade level or in a school
district where they considered it wnlikely they ever would be involved

in wage-caming instruction.



Selecti d Development of Research Instruments

The instruments employed in this study were an original ques-

tionnaire and the Work Values Inventory of Donald E. Super (1968).

The Qu:astionnaire

Tae queﬁtionnaire vwhich was devalopc;d (sce Appendix, p.9%4 )
consisted of three major sec tions The first section included
selection-type and fill-in items for obtaining descriptive data
concexned with age, marital status, education, teaching credentials
held, and teaching experience. Following was a record of the teacher's
work experience (other than teaching) in occupations‘r-elated to howe
. econciics. The form of the work history was adapted from one employed
in an éafiier study by Lee (1966). |

In the second méljor section, the teacher was asked to indicate
on a five;point scale how willing she would be to teach a wage-earning
class in her'preferred subject area if she were given the opportumity.
The teacher who indicated willingness next was asked to rank order
a list of statements according to how well each explained her
willingness. 'A Those who were unwilling. rank order 51101:]1e1‘ list of
“statcments. In additional items, the teacher was asked to rank order
three school levels (high school, conv;lunity college, and adult school)
and the five subject areas of occupational home cconomics according to:
her teaching precference. The five subject areas referred to throughout

this report arc food management, production and service; care and



guidance of children; clothing management, production and service;
institutional and home management, rcferred to throughouti as house- |
keeping services; and home furnishings, equipment, and services.

The teacher's feeling of competence in wage-earning instruction
was ascertained by asking her to number each of the five subject
areas accordiﬁg to her competence at such instruction. Those who
felt competent or fairly competent in some area next were asked to
nurber a list of experiences according to how much each had contrib-‘
uted to their conxiﬁetence, or to suggast some other source of their
competz:nce.

In the final section of the questionnaire, the teacher was asked
to indicate on a five-point scale h<w willing she would be to teach
- wage-earning classes provided certaia _conditibns existed. These
conditions included the provisicn of release time for.occtxpationa].
teachers, consultant services, instrﬁctional media services devoted
to occﬁpational home economics, in-service classes at nearby colleges;
work experience arranged fér the teacher in local bﬁsinesses and
industries {or cOliege credit, and a conbination of all these conditions.
In addition, the teacher was askcd to describe any other conditiorr

vwhich might affect her willingness.

The Work Valucs Inventory

The Work Values Inventory by Donald E. Super (1966) was the
instrument sclected for investigation of goals sought by the teachers’
in their work. A copy of the Ipventory appears in the Appendix, p. 95

Literature reviewed in the last chapter had identified work values as



~ a factor in the continuing decision making which is 2 post of the

adult's vocational devclopment. Super's instrument measures both
intrinsic and extrinsic work values for individuals in all age
levels beginning at adolescence. Fifteen different values are rated,
the score for each being derived according to the importance which

the individual assigns to three different statements concerning weork.

Validation of Research Instruments

The (riestionnaire

Review by Panel. To provide a measure of validity of the quas-

tionnaire, it was submitted to a paiel of seven judges including 2
Régional Coordinator of the state Bireau of Homemaking Education;
the home economics coordinator of a unified school distrié:t ; a prof-
essor of home economics education; a .county vocét_ional education

coordinator; two professors of education; and the Director of the

'3

Research Coordinating Unit, Vocational Education Section, Califoraia

State Department of Education. The questionnaire was revised on the
basis of suggestions from members of this panel.

The Pre-test. Preliminary testing of the revised questionnaire

was accomplished early in March, 1972, by submitting this instru-

ment together with the Work Values Inventory to 20 teachers

(appro:gimately 10 percent of all home economics teachers within
the five counties). Names of the. 20 teachers had been drawn at

random from among all those who were to rececive the rescarch

‘instruments. Tollowing their completion of the questionnaire and

Work Values Inventory, teachers taking part in the pre-test talked

with the researcher to report the time required in completing the
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Instruments and to describe any difficulties cencowst:red. Their

completed questionnaires and Work Values Inventories then were

coded and submitted for preliminary data processing.

A review of the teachers' verbal reports and the computer
analysis revealed no consistent prohlems which would require further
revision of tl.1e questionnaire or the written instructions accompanying
the research instruments. It was decided that thé instruments and

the introductory letter could be distributed in their present form.

The Work Values Inventory'

fhe instunpent employed for tlke determination of work values
has b:en validated by Super t1970) on the basis of correlations
" obtained between the scores for iﬁdiv’idual val'ués as determined by
this Inventory and as detefmined by the Allport'-Vcrnon-Lindsey

instrument as well as other tests which assess the same traits.

o Distribution of Research Instruments

The questionnaire, the Work Values Inventory, and the intro-

ductory letter were mailed to the remaining 199 teachers during the
first week of April, 1972. A stamped, self-addressed envelope wes
included. '

Two weeks following the general mailing, post cards were sent
as reminders to those who had not yet re;ponded. The post-carci
message is reprinted in the'/\ppendi:(, p. 96 . In another two weeks,

those who still had not responded were sent duplicéttc copies of the
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rescarch instruments, the introductory letter, and & additional

stamped, self-addressed envelope.

Malysis of Results

" The Work Values Inventories were scored by hand according to

instructicns in the Manual (Suﬁér, 1970). Both the Inventories
and guestionnaires then were coded and submitted to the Computer
Center, California State Universitr, Fresno, for initial data
processing. Final data processing was performed at the Computer
Centor, Oregon State University, Corvallis, Oregon.

Descriptive data on the total group were obtained through

-stan lard statistical procedures for determining frequency and

percentage distributions, means and standard deviations: In testing
of hypotheses, the chi-square statiétic;ttest,'and product-morent
coefficient were employed.

The .05 level was the criterion utilized to assess significance.

of rélationships. Despite the large sample size relative to the

nuber of cells in the chi-square calculaticns, in most cases some
cell-expected frequencies were low (one or less). The interprctation

of resulting chi-square values followed the guidelines'suggested

" by Roscoe and Byars (1971). Their article explains why chi-square

values which according to the tabled distribution should be assigned
very small p’sl(smaller than .01) are often stated here to fall only
at the .01 level. The results rcported by thesec writers pertain to

goodness-of-fit testing rather thun tests of independence duc to the
Monte Carlo teclmiques erployed to obtain them. The use of them

here was due to the zbsence of any other guidelines.



IV. RESULTS AND DISCUSSION

From the initial mailing to 217 home economics teachers,
responses were rececived from 186 women. This represenfed a retumn
of 85.7 percent. A review of the retumed questionnaires revealed
that 16 of the respondents had 1nd*cated home ecoriomics classes |
did not account for 50 pcrcent or nore of their przsent teaching
assi:nments. These 16 teachers veve eliminated from the study.

One other subject was eliminated b:cause of inconpllete questionraire

responses. The remaining 169 questionnaires and Work-Values Inven-

tories which were used in 4nalysis of data constituted 77.9 percent -
of the nunber initially mailed and 90.9 .percent of the returns.

.-The 169 responses which were analyzed are categorized in

28

Table 1 according to the type of school and size of commmity (U. S._

Bureau of Consus, 1971) in which the respondents taught. Of the five

counties represented, Fresno Cowty provided the largest number of
respondents. Most of the teachers within thi§ county were employed
by the Fresno City Unified School District within the largest
metropolitan center of the five counties. _
High school teachers comprised about two thirds of the total
sample. Théugh only twelve commwiit;r college instructors were
included, this was the total mnnbef teaching within thp five-county -

area,



Table 1. Distribution of 169 respondents according to type of
school and sizec of commmity .

Number of Rcspondcnfs Teaching In

Conmunities Number
- Arranged by of Junior High Senior High Community
- Countics Inhabitants Schools Schools Colleges
Fresno County
Carutners 900 1
Clovis 13,856 2 3
Coalinga 6,161 "1 2
Fowler 2,239 1
Fresno City 165,972 4 23 3
Kerman 2,667 1
Kingstrirg 3,843 2
Laton 1,071 1
Reedley 8,131 1 2
Riverdecle 1,722 1
- Sanger . 10,088 1 3
Selma - 7,459 2 2
Tollhouse 65 o 2 .
" Total 50 44 5
Kings Count
Avenal 3,035 1
Corcoran 5,249 1 1
Hanford 15,179 2 5
Lemoore 4,219 ____ 3
. Totel 3 10
Madera County
Chowchilla 4,349 2
 Madera City 16,044 1 3
Total 1 5
Merced County
Atwater 11,640 2 2
Dos Palos 2,496 1 2 -
Gustine 2,793 1
Hilmar 900 2
LeGrand 900 1
Livingston 2,588 1



Table 1. Continued

' Nunber of Respondents Teaching In
Commmnitics Number :

- Arranged by of Junior High  Senior High  Comnmity

Counties Inhabitants Schools Schools Colleges

Merced County (Cont.)

~Tos Barios 9,188 1 2
Merced City 22,670 4 6 1
Newman o -1 .
Total 8 18 1
Tulare County ' :
Dinuba 7,917 1 2
Exctex 4,475 1 2
Lindsey 5,206 1 1
Orosi 2,757 1 2
Porterville 12,602 J 7 2
Terra Bella 1,037 1 '
Tulare City 16,235 1 7
Visalia 27,268 3 5 4
Woodlzke 3,371 . 2 .
Total 10 - 28 6
‘Grand Total 52 105 12
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Results of the data .n.lysis will be reported in six major scc-
tions which follow. The first will include findings concefned with
personal and profcssional characteristics of the respondents and thé
second, their work experience (other than teaching) in the home eco-
nomics-related occupations. The respondents' expressed willingness
to teach occupational home economics will be discussed in the third
section and their cexpressed competence at sucﬁ instmctio;l, in

. the fourth. The fifth section will include a report of the subjects

work valves and the final section, the results=of testing the hypothses.

. Personal and Professional haracteristics

~ Ages of kespondents

As Table 2 indicates, about half «f the teachers were 34 years uf
age or younger. The 25 to 34-year-old category included the largest

group of respondents.

Table 2. Ages of 169 respondents.

Respondents Total

Age _ No. ‘ Percent
24 or under 16 9,5
25 to 34 68 40.2
35 to 44 ‘ 32 : 18.9
45 to 54 - " - 37 ' 21.9
55 to 64 16 9.5
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Marital Status of Respondenva

Information regarding the marital status of the tcachers is
provided in Table 3. Slightly over three-fourths of the women were
married. Approximately ten percent were single and another ten

percent were either divorced, separated or widowed.

Table 3. Marital status of 169 respondents,

Respondents Total

M.rital Status No. “lercent
Single 18 ) 10.7
Married 134 79.3
Divorced or separated 11 6.5

;. dowed 6 L 3,8

Education Preparation of Respendents

Degrees Eamed. Arcund 90 percent of.the teachers rcported

that ihe bachelor's was the highest degree they had carncd (Table 4).
The remainder held the master's degree. None had carned less than the

bachelor's degréé and none held the doctorate.



Table 4, Highest depraes ecarmed by 169 respondents.

Respondents Total

Marital Status No. Percent
L»ss than bachelor's 0 0.0
Bacnelor's 152 89.9
lhaster's 17 10.1
lFoctorate 0 | 0.0

——

p Units Beyond the Bachelor's Degres. When responses were categcr-

ized according to the nurber of semestar wnits which the teachers hid
eamned bryond the bachelor's degree, it appeared that the largest nusber
had completed between 31 and 45 units (Table S). The small number ¢ £
teachers who reported 30 units or less may be explained in that the
Standard Sccondary Teaching Credential was held by almost 40 percent of
the respondepts. This credential requires the completion of 30 wnits

~ beyond tue bachelor's degree.

Table 5. Nurber of scmester wnits which 169 respondents
had cormpleted beyond the bachelor's degree.

Respondents Total

Units ' | No. Yercent

0 to 15 ' 14 8.3
16 to 30 20 11.8
31 to 45 64 37.9
46 to 60 54 32,0
61 to 75 8 4.7
76 to 90 6 3.5
Q 91 and over -3 1.8




Courses in Wape-Barminp Instruction. Twenty-three of the

respondents (13.6 percent) had taken some courses specifically
designed to prepare teachers for occuparional home economics instruc-
tion (Table 6). In this and in all following tables, the percentage
distribution given is based upon the total N of 169, even though the
table may concern a smaller group within the total sample. All
percentage figures given in the teJ'ct arc based upon this same total.

Ts%le 6. Arcas of courses taken by 23 of 169
respondents to preparc for occupational
home economics instruction

Respondents Total

Sujrject Arca ; . No; ~ Percent
Food service 17 S - 1041
Child care services 1 ’ 0.6
Clothing services 1 0.6
Housekeeping services 0 0.0
Home furnishing services 0 0.0
Other creas 4 2.4

About thrce-fourths of their courses nad concemned food service
cducation. Only two courses were related to the other areas of occup-
ational home cconomics. TFour courses outside of these areas were
doscribed, however. These had been concerned with more general topics

such as vocational education for the socio-cconomically disadvantaged.

©



Thirteen of the courses reported had been offered at Culifornia

State University, Fresno; seven, at other institutions within the

staféﬁ and three, at out-of-state colleges. '
Most of the courses in wage-eaming instruction had been recent.

' ﬁleVen were offerea between 1970 and 1972; four, between 1967 and
'1969; three, between 1964 and 1966; three, between 1961 and 1963, and

two, during 1960 or earlier.

'Tbachiug Experience of Respondents

C:redentials Held. Over one-third of the teachers held the

Standa:'d Secondary Teaching Credential (Table 7). This credential,
available in California since 1966, authorizes the holder to teach
his major and minor academic areas. Slightly over one-fourth held the
.longer-issued General Secondary Teaching Credential which authorizvs
instructibn in any subject area at the secondary level. A smaller
nutber held Special Secondary Teaching Credentials authorizing
instruction only in the area of homemaking. It is important to note
- that when a junior high or senior high school teacher listed either
the Standard Secondary or General Secondary, this was the credential
recorded although she may have described other credentials, in add-
ition. The community college instructors all held the Junior College
Teaching Credential which was includgd in the "other'" category.

The significance of these findings was difficult to evaluate in
view of the nurmber of non-responses as well as the fact that several
of the tcachers held multiple credentialé. |
| For this reason, the type of credential held was eliminated from

consideration in later hypothesis testing.




Table 7. Types of t:a2.hing credentials held By 169 respondents

- Respondents Total

Credential - 7 Mo, Percent
Standard Secondary T o - 37.3
General Secondary | 12&;4§'i ‘ o 27.2
Special Secondary R Ty
'Smith-Hughes B 1 : | 0.6
Other P | X
Respanses omitted or unclear‘ | -Iii- ; .o 1ad

. Years of Teaching Home Economics. A sizeable nunber of the .

- Yespondents were fairly new to home economics instruction CTéble 8).
Almost 40 percent had t;Lght four years or lesé, and slightly over &0
percent had taught nine years or less. Those who had'completed 15 or
more years of home economics instruction represented ébout 20 percent

of all respondents.

l_ Table 8. Years of home economics teaching reported by 169 respondents

Respondents Total

Years of Teaching No. Percent

4 or nder 65 38,5
5 to9 37 © 0 21,9
10 to 14 | 33 19.5
15 to 19 T 19 11.2

20 or over " 15 | 8.9
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Departmental Wage-Earu:ng Courses. 'I'hlrty two of the teachers (19.0

: percent) taught in home economics departments which offered occupational
-instruction. The greatest nunber indicated that their departmental
courses were in the area of child care services, though many also
reported food service programs (Table 9) It was not known whether the
concentration of offeringsin the areas of child care and food services
was the result of surveyed community needs, or whether the explantion
might lie in other factors including a greater avallablllty of fac111t1es
for these programs within the various ss.hools.

Six (3.6 percent) of the teachers lescribed departmental courses which
coeld not be classified in the first five areas. Of this group, five
(3.0 perc:nt) mentioned nurse's aide programs and one (0.6 percent)
described a course in ‘consumer education forseles f)ersons.

\

\ . )
. Tabla 9. Areas of occupational home economics programs in
schools where 32 of 169 respondents taught

- ‘ S - Respondents Total
" Type of Program © No. Percent
Food services 14 8.3
Child care services 24 14.2
Clothing services 5 3.0
Housekeeping services 3 1.8
Home furnishing services 1 0.6
Other types 6 0.7

Table 9 reveals a difference in the number of teachers reporting

various types of programs (53) and the number who mentioned any program (32).




" This was a result of cert2i: respondents' reporting more than one type
of program Wlthln their schools. S o ' el

Experience at Wage-Earning Instruction. During the past five years,

29 (17.2 percent) of the respondents had done some instruction of

| octupaticmal home economics classes (Table 10). As with the pteceding
| "table, this tabulation indicates a diff;arence in the number of teachers

: who had taught varicdus types of pmgt‘ams (33) and the number ivho had
done any occupationéi teaching (29), a result of certain teachers’

| -instructing multiple areas. In the firal, "‘othet" category were inclﬁded'
- the reports of five teachers (3.0 perce-nt) who mentioned teaching
nurse'* aide classes and of one (0.6 percent) who had taught a course
’ in consurar education for salespersons. |
- Child care and food services were the areas in which tﬁe_ greatest
number had done wage-earning instruction, an expected finding in view
" .of the predominance of these areas in the departmental wage-earning
offerings. About one-third of all reports of occupational teaching
concermned the area of child care aﬁd another one-third, the area of
foo& services. Reports of instruction in the other areas were relatively
o . . .

Table 10. Areas in which 29 of 169 respondents had instructed
- occupational home economics classes.

Respondents Total

Subject Area . No. Percent
Food services .9 5.3
Child care services | 10 5.9

Clothing services | 3 1.8



Continue Table 10. -

. Respondents Total

, Subject. Area o - No. , Percent

Housekéeping services L 4. 2.4
Home furnishing services - 1 - 0.6
Other areas SRR 5 3.6

Werk Experience Other Than Teaching in Occupaticns
Related to Home Eccnomics

- 'Areas in Which Teachers Had Worked

.'.When the teach;ars ‘were askéd to list all o.f' their past jobs (other
] fhan teaching) which somehow iﬁirolved the knowledge and skills of hore
economics, 138 (81.7 percent) reported some such work. Food service -
was’ the area in which the lafgesf 'numbe¥ reported previ.ous employment
" (Table 11), though a sizeable ﬁ;ﬁber had worked in child-care occupations.

Table 11, Home economics-related ocAcupaitional areas in which
) ) 138 of 169 respondents had work experience

Respondents Total

Occupational area | No. © Percent
Food services ) 83 - 49,1
Child care services . ' 79 , ' 46.8

Clothing services 47 : 27.8



Continue Table 11.

Respondents Total

Occupational area .,”'Nb.‘ _ .- Percent
Housékeeping_services '83‘u_ll - 49.1
Home' furnishing services 5 3.0

Other related occupations TS e 21.1

"Otler related occupations, ''the final area listed in the table

" includes a wide variety of jobs which “he teachers apparently had found

.to be hore economics-related but which could not be classified among

thé first five areas. These listings included such job t1tles as county
fair superv1sor, nurse's a1de, SOClal vorker, medlcal a551stant,
dental a551stant and office receptlonlst

Table 11 reveals a difference in the nubméf of teacheré whé

reported any work experience and the number reporting work in various

" areas, a result of certain teachers' work in multiple areas.

Job titles which appeared in the work histories of four or more

teachers are listed in Table 12. As expected, baby-sitter was the single

job title iisted by more respondents than any other. The job title

~ of waitress also appeared on many different histories, as did a number

of other titles in the food service area. The job titles in the table

are not always the exact titles appearing on the teachers' lists

because of the need to obtain a categorization.
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Scores for Work in Variow, ~r=as

te ot

In order to obtain some index of the. teacher's amount of work
in each occupational area as well as her total amount of work in all
.areas, the scoring system which appears in the Appendix, P. 97,
was developed. The system provides a gradation of score depending
:'upon' the length of time at each job and wﬁéther the job was full-time,
| part-timz or 6ccasional. The resulting scores are only approximaticns,
. however. It may not always be the case that a person with a higher

score has spent more hours at work than a person with a lower score.

" - For example, one who reported holding a part-time job for six months

- or less may have worked more hours thén another holding a part-time
" job between six months and one year. |

Table 12. Number of work histories including certain
home economics-related occupational titles

Respondents Total

L]

Job Title - No. - Percent

Food Services

‘Waitress ¢ 33.1

Cook, restaurant or institutional 20 - ©11.8
Cafeteria line worker 11 . 6.5
Salesperson‘., food items | 10 ' | 5.9
Dietitian's assistant 9 - 8.3
Home Economist, utility company ‘6 . 3.6

Salad girl o 4 . 2.4
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Continued Table 12

Respondents Total

Job Title " No. . Percent
Child care Services S e
Baby-sitter for private families 69 40.8
Nursery school teacher or aide A1 6.5
Playground or recreational director 8 | - 4.7
: e
Clothing Services ’ A _ ‘
- Salesperson, clothing or ya‘d goods 38 T 22,5
; Seamstress or alterationist 16 _: 9.8
‘. Housekeeping Services | -;.zll '
Private household worker o 16 943
Housekeeper, institutional | :_6f'fi;'_. 3
Other related Areas S ,,Hf ;,_ R
Medical or dental assistant S _ 3.0
Social worker i 4 2.4

In Table 13 appear the means of scores assig.ed for the teachers'
amount of work in individual home economics-related occupational
.areas and their total work in all of these areas. Such scores give
little 1nfbrmat10n in themselves but were the basis for later
calculations in which correlations between the teachers' amount

of work experience and their other characteristics were tested.
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Table 13. Mean sc:res assigned for 169 respondents' amount
of worx in thz home economics-related occupations

Occupational Ar e Mean
cupation ea L p Mean
Food services SR . 6.5
Child care services e | 4.0
Clothing services ' -}fzgffﬂg Lo 2.7
Housekeeping services ?}ﬁff{:; o < 0.9
Home furnishing services : 'f'zi“' 'ﬁ'" - 0.2
Other areas -mvufw”' S 2
Tofal score, all above areas .. 16.3

| Both on fhe basis of.the number of resﬁondents reporting some
work experience in a given area (Table 11) and the scores (Table 13)
assigned for their'émount of work 'in each area, food service appesared
to be the area in which the teachers had the gréatest amount of
‘work experience, followed by child care services and clothing services.
The scores for work in the child care area, howeﬁer, reflect the
fact that the respondents were ihstructed to simply make one entry
fbr all occasional'baby-sitting jobs with private families.,

The reader will note that food services and child care services

also were the areas in which the largest nﬁmber of respondents had

taught.

Other Characteristics of Work Experience

Full-Time, Part-Time and Occasional Work., There were 138




teachers (81.8 percent} iwho reported any work experience, and 73
(43.2 percent) who had held some full-time job in one or more areas.
Sixty-five (38.5 percent) had held only part-time or occasional jobs.

Duration of the work over months or years was not considered here.

'Dufation of Jobs. Of those who reported any work experience,
100 (59.2 percent) had worked over one year at a job in some area,
irrespective of whether the job.was full-time, part-time or occasional.
Often the jobs of longest duration involved baby-sitting for a priwfate
family. Seventeen (10.1 percent) had worked over six months and
up to one year at some job, but never longer. Twenty-one (12.4
perc.ent) had worked six months or less at their jobs, never longer.

‘Recency of Work, Table 14 irdicates the mumber of teachers

‘whose most recent work in each area occurredafter graduation from
college, after graduation from high school but prior to graduation
from college, and prior to graduation from high schobl.

As expected, the most recent work in child care occured prior
to gradgation from high S'chool for the largest number with experience
in this area. In clothing and food services, on the other hand,
work continued into the college years with the greatest number

reporting their most recent work during this period.
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e weme

‘ When the teachers indicated on a five-point scale their present
willingness to teach in their preferred areas of wage-earning home
economics, a generally positive response was obtained. About thirty
percent of the teachers indicated they were very willing, and another
forty percent, fairly willing (Table 15). The results seemed consistent
with Lee's (1966) report that 35 percent of her subjects were willin,
to teach occupational home economics, and another 46 percent were
willing provided they had further in-service training,.

It is difficult to interpret the esponses of approximately 10
percent who were indifferent to the proposed assignment. Such
‘responses may have 1nd1cated that thesu teachers had no preference
between occupat10na1 classes and convent1onal homemaking classes. A
lack of contact with wage-earning programs also may have explained

their indifference.

Table 15. Willingness of 169 respondents to teach
. occupational home economics

Respondents Total

Degree of .

~ Willingness No. Percent
Very willing - | 53 31.4
Fairly willing 70 41.4
Indifferent ' 16 B 5

~ Not too willing 27 16.0

Not willing : 3 1.7




"Reasons for Willingness

In the following questionnaire itém, the teachers who were willing
or fairly willing were asked to rank order a seriqs of statcments according
to how well each explained their willingness. Many failed to rank order
all statements, but did indicate the single statement which reflected
. their primary reason for willingness. Results therefore will be
reported only in terms of the three statements which the greatest
nunber of teachers indicated as their primary reasons. (Table 16).
| A recognition of student employmer.t needs apparently motivated
the largest nuiber of teachers who were willing to teach wage-earning
classes. As discussed in the following, section, the theme of
student reeds appeared in further explenations which the teachers

volunteered in regard to their willingness.

Table 16. Three statements most frequently selected by those
.willing to teach occupational home economics as the
primary reason for their willingness

Respondents Total

Statement ' ' No. Percent

I see opportunities for student
employment in the jobs related ,
to home economics 56 E 33.1

This is an area into which home
economics generally must continue
to move., I want to get with it. 32 18.3

Our commmnity would benefit from
more trainced workers in fields
such as child care. 24 . 14.2




Teachers' Comnents Pegnreing Willinpness. Teachers who indicated

they were willing or fairly willing to teach occupational classes were
asked to contribute any additional comments which might explain their
position. In 14 written statements, there appeared two general themes--
one which reiterated the need of students to prepare for employment

. and a secand which concerned the motivation which students gain through
relevant, work-related experiences. The statements, ''Students need
employment during or just out of high school," and "So students can :jo0
from school to job with confidence, '' .ppeared in the first group.
Comments concerning students' motivatimm included references to their
need for '"near-future attainable goals’* or learning activities in

vhich they can experience success.

Reasons for Lack of Willingness

When teachers who were not too willing or not willing rank ordered
statements which might explain their reluctance, interpretation of
findings again was difficult due to the failure of some to rank order
all statements. Results, thercfore, are reported in terms of the
thrce statements which the largest number of teachers in this group
indicated as their primary reasons. {Table 17.) Their lack of work
experience other than teaching in the home economics-related occupations
was cited by the largest group as their primary rcason. The findings
here scemed importﬁnt in the light of questions raised in the intro-
guctory chapter regarding the importance of work expericnce in the

preparation of occupational teachers.



Table 17. Three statenonts most frequently selected by those
unW1111ng to teach occupational home economics as
the primary reason for their unwillingness

Respondents Total

Statement "~ No. _Percent

Except for teaching, I've had no

work experience (or not enough

suca experience) in any job invol-

ving the knowledge and skills of . v

hone - economics S " 9.3

I Laven't had sufficient college

covrse work in quantity cookery,

conmmercial clothing instruction

or other courses related specifically Rt

to wage-earning home economics 8 . oo 5.3

There isn't time in my schedule 4
to »nlan and prepare for such classes 7 4.7

Teachers Comments Regarding Their Unwillingness. Five of the

teachers contributed additional comments in the attempt to explaln

their lack of willingness. Three of the comments came from teachers

who were about to retire, hence were reluctant to undertake a new
teaching emphasis. Another cited her "lack of training and/or experi-
ence." Stronget sentiments were expressed by one who felt that teachers'

"professional prestige is lost when we enter the labor field."

Preferred Subject Areas in Occupaticnal Teaching

Following the question concerning willingness, the teachers were

asked to indicate what would be their prefcrrcd‘subjcct arcas within



6ccupational home economics in the event that it became necessary
.fbr them to teach such classes. As 7able 18 indicatqs, almost 40
percent of the teachers indicated that food service classes would
be their preference and about 30 percent, clothing services. The
smallest number 1nd1cated housekeeping services as the area in which
they would prefer to teach.
The popularity of clothing‘inséruc;ion.with the teachers again

raised the question of whether difficulty in obtaining needed equip-
" ment might explain the relatively few &epartmental occupational programs
in this area, or whether their lack was due to an established shortaze

of local job opportunities in the clothing area.

Table 18, Subject areas in which 169 respondents preferred
o to teach occupational home economics

Respondents Total

Subject Area | ' No. Percent
Food Services : 63 37.3
Child care services | 40 -23.7
Clothing services - ' 53 31.4
Housekeeping services 5 ‘2.9
Home furnishing services S8 _ 4.7

Preferred School Levels for Occupational Teaching

The teachers were asked to rank order three school levels (senior

high school, commmity college, and adult school) on the basis of where



thcy would prefer to teéch .lssses in their prefcfrcd occupational
areas (Table 19). High school teaching was the choice of the largest
nurber of respondents, a finding which perhaps reflected the predom?
inance of high school teachers in the sample. Commmity college teach-
ing was the choice of about one-fourth of the women, The preference of
almost one-fifth.was adult school, perhaps a finding of importance in
terms of develcping adult occupational programs in home economiés.

About one-half of the jumior high sch061 teachers indicated their
preference for high school teaching though élﬁnst a third would pre:%r
adult school. Of the present high school teachers, about two-thirds
would prefer to remain at this level :nd a fourth wouid choose to jcin -
commmity college programs. The twelie commmity college instructors,
with one exception, would wish to continue at this level. The relation-
~sﬁip of the teachers' preference of teaching levels and the type of
school in which they currently taught'was tested statistically and
proved significant (X2 = 28.00, DF = 4, p <.01).

A

Table 19. School levels at which 169 respondents preferred
to teach occupational home economics.

Respondents Total

School Level - No. Percent
High school , s 90 53.3
Commmity college | 43 . 25.4
Adult school : o3 T 18,3

No response - ' 5 3.0




Willingness Under Certain Proposed Conditions

In a questionnaire item already described, the teachers were
asked to indicate their present willingness to teach a class in their
preferred occupational area (Table 20). A following section of the

questionnaire asked the teachers to indicate their willingness provided
~ that each of the following conditions were to become a reality:

1. Release time would be provided for the teacher to plan and
prepare for occupational classes. _ | .

2. A consultant would be availalle for visits to the teacher's;
~ school, as requested. .

3. An instructional media cente: dévoted to occupational home
economics would be established within these central California counvies.

4. " In-service c}asses concerned with the teacher's preferred
occ;'upational area would be available annually at a neafby location.

5. Work experience for college credit would be arrénged for
the teacher in an industry or business of her commumity.

6. All of the precedjng conditions would become a reality.

A comparison of the teachers' present willingness and their
willingness under each of the proposéad conditions indicated a shift
toward more positive attitudes with each new condition (Table 19).

Of the first five conditions proposed, the one éoncerning an instruc-
tional media center devoted to occupaticnal home ‘ecoﬁomics caused
the most marked c}iange in the direction of willingness. This finding
raised a Question as to whether those who currently initiate occupa-
tional hon.e economics programs are~handi€apped by a lack ‘olf avail-

able films, tapes, and other media in comparison to what is available



to consumer-homemaking tea:!.'.éfx's, for example. -
The proposal that work eaperience be arranged for the teacher,
with college credit given, in businesses or industries of her

commmity produced an appreciable shift toward greater willingness.

- Findings here were consistent with Clements' report (1968) of the value

wﬁich home economics teachers and their state supervisors placed upon
work eicperience as a part of the occupaticnal teacher's preparation.
Similaljly, Nelson's (1968) occupationitl home economics teachers expressed
a wish :'or more work experience in ar3as such as food service or i
nursery- school operation.

Th: teachers' response to the pmposal concerning release time

- for occripational teachers also was in agreement with Nelson's (1968

statemer .t that the teachir{g load must be lightened where instructors
have the responsibili"'t)'f- o'.f.."'sétting up work-experience oppori:unities
and- of supervising st,ﬁdenﬁ-s in such activity. -

The positive responSP which resulted from the proposal concerning
in-service classes recalled the 51zeable nutber of Lee's (1966) subjects

who were willing to teach. wage-eammg home economics provided they

" had in-service training to strengthen their qualifications.

Other PrOposéd Conditions. The teachers were asked to describe
any further cor_lditions \&hidl they felt would increase their present

willingness to feach'occﬁpational home economics.’ FOrty-dne (about 24

~ percent) prov1ded such information.

Elght of the condltlons described were related to a need for
cooperatlon of the local business commmity in offering work experience
for students énd in supplying a job market forl,graduates. One of this‘
group mentioned that she would benefit from a survey of business community



in this regard. In their concern over location of student work-
experience locations, teachars in this group were in accord with Nelson's
(1968) subjects who reported the same problem.

Another group of equal size expressed the need for increased
budgets which would provide for equipment purchases, salaries of
teacher aides,ménd other program costs.

The teaching schedule was an important consideration for another
group. These women would be more willing if given assurance that
‘occupational classes would not be an rddition to their present

teaching loads.
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Expressed Competeri-e at Occupational Instruction

Teachers' Self-Ratings

The teachers' ratings of fheir own competence in each of the
‘five subject areas of occupational home economics revealed a similar- -
ity of ratings in the areas of food services, child care and clothing
services (Table 21). Slightly over 60 percent felt either fairly
competer.t or very competent in eaéh o1l these three areas. For house-
keéping services or home-furnishing services, there\was a marked drmp
in the :wmber who felt fairly competert or very competent.

. These results recall fhe previousiy-reported findings that food
services, child care and clothing services were the three areas in
which the largest humber of teachers had work experience. Food
services and child care services were the areas in which the largest
nunber cf departments offered wage-earning classes and in which the
lafgest nunber of respondents had tauéht. Furthér, qf 23 fespondents
who had taken special courses to prepare for occﬁpational home economics
instruction, about three-fourths had this coursework in the area of
food servicé. The relationship between expres;ed willingness and

‘competence was tested statistically and will be reported in a later

section.



Table 21. Competence exprcssed by 169 respondents in five areas
' of occupationai ome sconomics instruction

Subject Areas
' Child House- Home
Competence Food Care Clothing keeping  furnishing
Level . Services Services Services Services Services
Very N 32 30 30 14 9
competent % 18.9 17.8 17.8 8.3 5.5
Fairly N 74 80 76 55 54
competent % 43.8 47.3 45.0 32.5 ' 31.7.
Not too N 42 . 38 39 63 .62
competent % 24.9 22.5 . 23.0 37.3 36.7
Not N 14 13 - 16 29 35
- competent % 8.3 7.7 9.5 17.2 20.7
No respunse N . 7 8 - . 8 | 8 -7
° % 4 . 1 4. 7 . 4. 7 4. 7 4. 1

Sources of Competence

Teachers who fz1lt competent or fairly competent in one or more
occupational areas were asked to rate three types of experience
-according to the contribution each had made to their competence (Table 22).

| Work experience other than teaching was thesingle experience which

the most teachers rated as a "great contibution" to their competence.
The regular undergraduate teacher preparation, while rated a ''great
contribution" by fewer teacheré, nevertheless was rated by a large
nunber as an experience making ''some contdbution to their competence.
- The meaning of "no contribution" is blurred by the fact that some

respondents apparently checked this choice to indicate that they



had not had the type of exerience mentioned. Others in such a

situation simply gave this type of experience no rating.

Table 22. Contributions of three types of experience to
teachers' competence at occupational instruction

Ratings by Respondents

A great Some No No
contri- contri- contri- rating
. Type of Experience bution bution bution given
My work experience N 55 45 24 45
other than teaching % 32.5 - 26.6 14,2 26.6
s My regular under- N 42 7 15 35
‘ graduate teacher % 24.9 45.6 8.9 20.7
p;eparation LT
Special course(s) N 9 ' "11 56 ) 93
devoted to occupa- %

5.3 6.5 33.1 55.0
‘tional nome eco- e ' '
nomics ‘instruction

The importance which the compeéent and fairly competent teachers
attributed té their past work experience seems a finding with consider-
able implications for the preparation of occupational home economics
teachers. Both-atlpre—service and in-service levels, college héme‘
economics departments well may consider Qays of providing course credit

Afor work performed by the student in home economics-related businesses
and industries. .

Other Sources of Competence Suggested., The teachers were asked to

describe any additional types of experieﬁce to which they attributed

their conpetence. Fifty of the respondents {(about 30 percent) provided
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such statements. Home anid family living--care of one's own children,
household maintenance and the like-was mentioned by 23 teachers
as a source of conpetence at wage-earning instruction. r%éaching

- experience, both in occupational programs and consumer-homemaking
coﬁrsés, had been helpful, according to eight teachers. Other types
of job training'obtéined in the military service or through previous
employment were described by five teachers. Such employment included
work with school lunch progréms, Agricultural Extension Service, and
'otherhegencies. Nine had pursued their interest in occupational ecucation
througt readings, research, and field trips. Three others described:

. graduate course work in the areas of restaurant management and nursery-

school opefation.

‘ Work Values

-

TaBle 23 shows the mean scores and standard deviations of 15 work
values for 163 teachers who completed Super's (1968) Work Values
Inventory. ‘The reader is reminded that the subject's score for a
given work value has a possible range of three to 15. The N is reduced
to.163 here because of the failure of six respondents to complete the
Inventory.

The scoregzreveal that the teachers in this group placed maximum
stress upon Altrqiém, a value associated with "work which enables one
to contribute to the welfare of others'" (Super, 1970, ﬁ. 8). Super
confirms that this value is particularly characteristic of Peace Corps
volunteers selected for teaching positions, other teachers, and school

counselors enrolled in advanced summer institutes. The teachers in




Teble z3. Work Values means and standard deviations in relation
to data reported for other teacher groups

Home Economics Home Economics

Teachers Teachers Teachers

(Present Study) (Lee, 1966) (Super, 1970)
Work Values N=163 N=102 N=44
Achievement M 13.09 14.85 13.98
sD  2.15 2.78 . 3.59
Altruism M 13.38 14.47 12.77
S 2.15 4.54 4.97
Associat:s M 9.88 10.65 10.18
Creativity M 12.15 12,34 13.98
SD  2.19 | 4.32 3.59
" Economic M 11.58 . 8.02 10.91
Returns SD 2.48 4.87 5.30
Esthetics M 10.47 a1 4.75
SD  2.39 3,27 3.94
Independence M 12.14 " 5.15 ' 7.77
' SD  2.07 . 2.93 . 4.91
Intellectual M 11.98 13.86 12,27
Stimdation SD 1.98 3,68 3,42
Management M 9,19 11.47 9.82
4 SO 2.15 3.86 4.48

R _

Prestige M 10.44 12.91 12.75
‘ SD  2.28 ©3,93 4.45
Security M 11.03 8.71 . 10.25
S 2.90 4,00 - 4.70
Supervisory M 13.26 C 0 10.22 ) 8.95
Relations SD 2.18 3.19 4.11
Surroundings M 11.83 | 10. 81 10.50
| © SD  2.39 3.07 3,60
 Variety M 11.28 ' 7.26 9.07
S 2.07 4.00 4.62
Way of Life M 13.21 14.14 13.64

S 2.22 3.37 4.93




bee':". (1966) study placed Altruism second in importance, while for the
teachers in another study rcported by Super, this value was ranked
third in importance.

When the work values were rank ordered, from high or low, in
. Telation to thei'r ordering by this group and by teachers in these
earlier studies (Table 24), certain pther comparisons were possible,
Achievement, a value associated with "work which gives one a feeling
of accomplishment" (Super, 1970, p. 97, was ranked first both by
Lee's (1166} subjects and Super's teacier group and ranked fourth by
the presint respondents. Way of Life, a value associated with the
kind of ‘vork that ''permits one to live the kind of life he chooses and
“to be th: kind of person he wishes to »e" (Super, 1970, p. 10) was
ranked aong the first three values by teachers in each group studied.

Cer:ain differences appear in the rank orderings, howevler.
Supervisory relations was rated higher by the present group than by
those in the other groups. This value is present in "work which is
carried out under a supervisor who is fair and with whom one can get
along." (p. 10). Presfige, a value associated with "work which gives
one standing in the eyes of others and evokes respect" (p. 9) was
stressed considerably less by the present group. Lee's (1966)
subjects who were more willing to teach wage-earning home economics
tend to rank préstige significantly lower than those who were less

willing.



Table 24, Work values ir +ank order, from high to low, in relation

to reported ordecing of values in other teacher groups.

Home Economics

Home Economics

Teachers in Teachers Teachers
Present Study (Lee, 1966): (Super, 1970)
N=163 N=102 N=44
Altruism Achievement Achievement
- Supervisory Altruism Way of Life
Relations
Way of Life Way of Life Altruism
Achiever:nt Intellectual Prestige
‘Stimulation .
Creativity Prestige Intellectual
: Stimulation
Independence Creativity Creativity
Intellectual Management Economic
Stimulation Returns
Surroundings Surroundings Surroundings
Economic Returns Associated Security
Variety Supervisory Associated
Relations
Security Security Bﬁnagement
Esthetics Economic Retums Variety
Prestige Esthetics Supervisory
Relations
Associates Variety Independence
Management Independence Esthetics




63

The Fir-t Nuil Hypothesis

Null hypothesis 1: The expressed willingness of home economics
teachers to instruct classes in their preferred areas of occupational
home economics is independent of their expressed competence at such
instruction.

The first hypothesis must be rejected on the basis of our data.
The will.ngness of the teachers to offur classes in their preferred
occupatirmal areas proved to be positively and significantly related
(x? = 12,41, DF = 6, p¢.01) to their expressed competence at instru-
cting these same areas. Such a relationship seems in agreement with
the theo:retical position of Super (1950) and the views of other
writers (Holland, 1959; O'Hara and Tiedeman, 1959) who feel that the
'individual tends to make occupational choices consistent with his
perception of his present level of competence and future competence
at the work in question. |

The findings also suggest that as more information is gained
regarding sources of competence in vocational teachers and as the
experiences indicated are made available to individuals at pre-
service and in-service levels, the result may be greater willingness
on the part of teachers to initiate this type of instruction.

In the reps}ts concerning results of hypothesis testing, the N

is reduced in some cases due to incomplete responses to given questions

The Second Null‘Hypothesis

Null Hypothesis 2: The expressed willingness of home economics

teachers to instruct classes in their preferred arcas of occupational



home economics is independent of their personal characteristics, educational
preparation, teaching experience, work experience (other than teaching)

in the home economics-related occupations, and work values.

The Relationship of Personal Characteristics

There was no conclusive evidence of any relafionship between
either age or marital status and the teachers' expressed willingness.
The findings here are in agreement with Lee's (1966) report
that teahers who were willing to teach occupational home economics
'did not differ significantly from those less willing on the basis of

age or mirital status. The results have provided no evidence in support
'ﬁof earli:r-mentioned views that teachers tend to become increasingly
conservacive with. years or that marrieq teachers are less prone to
aécept thie challenge of new teaching experiences. Those who'are
charged Qith the recruitment of teachers for occupational home
économics programs well may look to the ranks of married women and

of more mature teachers as sources of such instructors.

The Relationship of Educational Preparation

Respondents who heid the mastef's degree tended to express
significantly more willingness (X% = 10.33, DF = 3, p < -02) than
those for whom the bachelor's was the’highest degree earned. The

. findings are consigtent &ith those of Lee (1966) who founa a signifi-
cantly greater percentage of ma§fer's degrees among her subjects
who were willing as compared to those less willing to feach wage-

eaming home cconomics.




There was no indication, however, that the number of units
earned beyond the bacheldr’s degree was related to the tcachers'
willingness. Neither was willingness significantly related to whether
or not the teacher had ever taken a course specifically designed to
prepare teachers for wage-éarning home economics instruction. It
should be noted, however, that only 23 of the 169 respondents had
ever had such a course.

v

The Reletionship of Teaching Experiencs

Years of Teaching. The number of years the teachers had taught.

*  home economics was not shown to be related to their willingness to
teach occupational classes. The findings agree with those of Lee (1966)
who feported no evidence of such a relationship. .

Departmental Offerings. Where the departments in which the .

respondents were teaching already offered wage-earning classes, the
willingness of teachers to do such instruction tended to be significantly
greater (Xz = 12.88, DF = 3, p < .01). 'The teachers' willingness also
was s_gnificantly increased (X% = 12.20, DF = 3, p < .01) where the
departmental offerings were in the same areas in which the respondents
preferred to teach.

In this questionnaire item,the.subject had been asked to indicate
her willingness to teach a class in her preferred area of occupational
instruction if she were given the oppo;tunity. There may have been a
tendency of the teachers to think in terms of this situation arising
within their own schools. In departments'where occupational programs

already existed, teachers could agree to teach wage-eamning classes




without the responsibility of initiating new programs. The results
also might be interpretea to mean that enthusiasm for czcupational
instruction tends to be greater when teachers have had the opportunity
for close observation of such programs.

Experience at wage-earning Instruction. Where the teachers had

taughtany'occupétidnal classes within thé past five years, their

" willingness tended to be significantly greater (X2 = 18.49, DF = 3,

p < .01). Their willingness also was significantly greater (X2 = 25.73,
DF = 3, p ¢ .01) when this teaching i1volved their preferred areas uf
occupational instruction. Another fiiding of relevance here was tha2
tendency of teachers who had taught aiy wage-earning classes within
the paﬁt five years to éxpress signif.cantly greater competence at
instruction in their preferred occupa: jonal éreas (Xz = 16.16, DF = 3,
15 <.01). The finding that willingness was related to experience a“
occupational instruction agreed with Lee's (1966) report that a
significantly higher percentage of th#se willing to teach occupational
home economics were currently teéching in this area.

Level of School and Size of Commimity. Willingness to teach

occupational home economics was significantly related (Xz = 14,27,
'DF = 6, p ¢ .05) to the level of school (junior high school, senior
high school or_community college) in which the respondents were
teaching. There was a tendenéy for commmity collegé:featﬁﬁrs to be
more willing than other teachers, and there was a slight tendency for
high school teachers to be less willing than those in jiwmior high

schools.



The Relationship of Work'Experience Other Than Teachiny

Scores for Work. As discussed earlier, the respondents had been

assigned scores based upon their amount of work (other than teaching)

in each area of occupafions related to home economics as well as a total
score for work in all these areas. Willingnes_s was positively and
signficantly correlated with the total work score (r = .28, N = 158,

*p ¢ -001). Willingness also was posiuively and significantly corre.ated
(r=.20,N= 159,. p ¢ .02) with the vork scores in those areas which
were the teachers' p'ré-fgrred teaching areas.

" The N is reduced td 159 in the preceding calculation because the
reference was to the _te'acher's‘ willin:mess to teach in her preferred
occgpational area, and ten had not specified that preferred area.

In addition, the respondents haﬁ indicated their willingnéss on
a five-point scale where nurmber one indicated greatest x;rillingness. In
all cases where the product-moment statistic was applied to willingness,
the numbers on this scale were reversed in order that positive and
negative co.rrelat_ions might have their usual meanirig. _

Full-Time Versus Part-Time and Occasional Work. Whether the

teachers had held any full-time job in the home economics-related
occupation§ was significantly related to their willingness (XZ = 20.5,
DF =6, p< Ol) A history of some full-time employment (as opposed
~to only part-time or occasional work) appeared to be assbciated with
~favorable attitudés toward occupational instruction.

Length of Time at any Job. Willingness was significantly greater

()(2 = 15.4, DF = 6, p ¢ .02) where the teachers had worked over one
year at any job. Willingess was less where the longest duration of

any job was over six months to one year, or six months or less.



The findings seemed e [rovide substantial support for the
. importance of work experience in the preparation of occupational

teachers.

The Relationship of Work Values

There was no indication that scores for any of the 15 work values
were significantly related to the teachors' willingness. In the case
of one score, a weak relationship was found, but this could have been
explained by random chance. The results failed to support Lee's (1963)
findings, reviewed in a preceding chapter, regarding relationships

between cartain work-value scores and willingness.

The Third Null Hypothesis

Null hypothesis 3: The expressed competence of home economics
teachers to instruct classes in their preférred areas of occupational
home economics is independent of their personal characteristics, edu-
cational prepafation, teéching experience, and work experience (other

than teaching) in the home economics-related occupations.

The Relationship of Personal Characteristics

Our data provided no conclusive evidence that either age or
marital status is related to the teachers' expressed competence.
Though the teacher had rated her competeﬁce in each of five
areas of occupational home economics, compétence here refers to
hef rating in that area which she indicated as her preferred tecaching
arca. The same applieé to all of the folldwing discussion of coimpe-

o Yence, eacept where otherwise noted.




The Relationship of Educational Preparation

There was no indication ot a relationship between the highest
degrees which the teachers had earmned and their expressed competence.

The number of semester units which the teachers had taken beyond
the bachelor's degree, however, was positively and significantly
related (r = .159, N = 155, p < .05) to their expressed competence.

The types of course work involved in their eamning of units is not
known, yet increasing experieﬂce of this type appears to be associated
with added self-confidence in regard tc occubational instruction.

.Whethe; the teachers ever had taken a course specifically designed
to prepaie teachers for wage-earning home economics instruction was 1ot
shown to be related to expressed competence. Again the reader is rerinded
that only 23 of the 169 respondents ever had taken such a course.

The teachers had rated their competence on a four-point scale where
number one indicated greatést competence. In all cases where the
product-moment statistic was applied to.competence, the number of this
scale were reversed in order that positive and negative correlations

might have their usual meaning.

The Relationship of Teaching.Experience

Years of Teaching. The nuwber of years the respondents had taught

home economics was positively and significantly related to their expressed
competence (XZ = 19.28, DF = 8, p ¢ .02). Since slightlylover 80 percent
of the teachers had instructed no wage-<arning classes during the past
five yecars, the findings suggested that increcasing experience at

conventional homemaking instruction is associated with added self-



confidence at occupational irstiuction.

Departmental Offerings. Wnether or not their home economics

departments offered wage-earning instruction was not shown to be
related to the teachers' expressed competence.

Occupational Teaching Experience. Teachers who had taught any

wage-earning home economics classes yithin the past five years e:&pressed
significantly greater (XZ = 16.16, DF.= 2, p < .001) confidence at

such instruction. Likewise, for those who had taught their preferrea

~ ‘occupatic nal areas within this‘ time, e:-:presséd competence was signif-
icantly greater (X2 = 12,19, OF = 3, p<.01). The finding that those
‘with experience at teaching wage-earning home economics expressed
-:signific:;ntly greater willingness and rompetence to instruct such

classes tuggested a need to provide thuse at pre-service levels with

practice teaching in wage-earning home economics programs.

The Relationship of Work Experience

The scores assigned for the amount of the teachers' work in each
of five occupational areas were positively and significantly correlated
(r = .24, N = 157, p < .05) with the teachers' expressed competence
" in the same areas. The total scores assigned for their work in all
home economics-related occupaticns also were positively and signif-
icantly correlated (r = .207, N = 157, .p < .02) with the teachers'
expressed competen"ce in their preferred areas of instruction.

A positive and significant relationship thus had been domonstrated
between both the teachers' expressed willingness and expressed

competence and (1) their scores for amount of work in their preferred



occupational areas and (2} their total scores for amount of work in all
home economics-related occupational areas. The ifrrplications for
teacher education in thiese and other findings are discussed in a

concluding section of this report.

The Fourth Null Hypothesis

Null hypothesis 4. The expressed willingness of home economics
teachers to instruct classes in their preferred areas of occupational
home ecoromics will not change {or will be less) under any of six
- proposed school conditions or a combination of all:

1. The occupational teacher would be allowed release time in
‘which to plan and prepare for these clisses.

_ 2.‘ There would be available the services of a consultant who
would visit the teacher's school when requested.

3. An instructional media center devoted to occupationai home
economics materials (films, tapes, etc.) would be established in the
five-comty area. 4

4, In-service classes concerned with the teacher's preferred
occupational area would be established within the five counties.

5. Work experience would be arraﬁged for fhe teacher in a
business or indjstry of her community, with college given credit.

6. All the p;eceding conditions would become a realit)‘f.

The results of a ttest provided no support for the null hypothesis.
The teachers' willingness was significantly increased (p. 001) with

“each of the first five conditions proposec and with the final proposal



that all these conditions b~ provided. As discussed earlier, the
pmpose.d provision of all the suggested conditions produced the
greatest numberof very willing teachers, and of the individual
'conditions proposed, the one concerning an instructional media center
produced thé greatest shift.in the direction of more willingness.

The results suggest that school administrators, by their provision
of conditions and services such as those described here, can appreciably

jncrease teachers' interest in initiating occupational programs.



V. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary of Findings

Recent literature hal indicated concern over the qualification of
‘teach:rs for homg economics programs which prepare youth for gainful
emplo rment in the ocﬁupations related to this field. Questions also
had bzen raised regarding the willingness of teachers in traditioaal
homemiking programs to undertake occupational instruction. |

‘The purpose .of this study was to investigate the expressed
wiliingness and competence of home ecbnomics teachers to offer
occupational classes. It further sought to determine any relaticaship
between their expreséed willingness and competence, and any relationship
between either of these variables and the teachers' éducational pfepar-
ation, their work experience other than teaching in the home economics-
related occﬁpations, their values associated with work, and other |

personal and professional characteristics.

Methods and Materials

An original questionnaire and-the Work Values Inventory by

Donald E. Super. (1968) were mailed.during March, 1972, to all
teachers of home economics in junior high schools, senior high schools
~and community colleges in the five central California counties of

Fresno, Kings, Madera, Merced, and Tulare. The mailing to 217




teachers produced a return of 186 (86 percent) of which 159 (78 percent)
" were used in data analysis. All of the 169 were women teachers. T
Nearly 50 percent taught in Fresno County, and the majority of.these
were in the Fresno City Unified School District. High school teachers
accounted for about two-thirds of all respondents. Though only 12

commmity college instructors were included, this was the total

nurber within the five-county area.

Characteristics of Respondents

Personal Characteristics. About ten percent of the teachers

were 24 rears of age or younger, and approximately 50 percent were
34 years of age or younger. Almost 80 percent of the women were
married.

Educational Preparation. Except for 17 who had earned master's

degrees, the teachers reported the bachelor's as their highest
degree. About one-third had completed between 31 anﬁ 45 units
beyond the bachelor's,'and another third, between 46 and 60 wnits.
Twenty-three (14 percent) of the women had taken some courses
specifically designed to prepare teachers for wage-earning home
economics instruction. For 17 in this group, the courses had

concerned focd-service education.

Teaching Experience. Most of the 169 respondents were fairly
new to home eccnomics teaching, about 40 percent reporting four
years of teaching experience or less and 60 percent, nirc years or

less. Thirty-two (19 percent) taught in home economics departments




which offered occupational classes. Approximately three fourths of
the programs reported were in the area of child care and almost one-
half, food service.

Twenty-nine of the women (17 percent) had instructed some
wage-carning home economics classes within the past five years. About
une-third of this number reported teaching child care courses and one-
third, food service courses. Few h;d 2xperience at teaching other
areas of occupat%pnal home economics.

Wor.: Experience Other than Teachiig. The teachers' listings of .

their wo.k experience other than teaching in the home economics-
related occupations revealed that 138 (82 percent) had done such work.
The larg:st number (49 percent) had be:n employed in food service
océﬁpati)ns. Thirty-three percent of all work histories included the
job title of waitress and 12 percent, restaurant or institugioﬁal
cook. A'slightly smaller number.(47 p2rcent) had werked at child-care
occupativns. Of job titles in all areas, baby-sitter (for private
families), included by 41 percent of the respondents, was the single
one most frequently liéfed. About 30 percent had worked at occupations
in the clothing area and most of these had been salespersons in
- yardage or ready-to-wear establishments, Fourteen percent had either
been private household workers or had worked as housckeepers in
institutions. Only three percent had experience at home furnishings-
related occupations.

When scores were assigned on the basis of the duration of each
job and whether it was full-time, part-time or occasional,hthe highest
scores appeared in food service, followed by child care and clothing-‘

related occupations.



Work Values. In regard to work va‘lues or goals o ght by the
teachers in their work; greatest stress was placed upon Altruism,
defined by Super (1970, p. 8) as a value present in '"work which
enablesone to contribute to the welfare of others.' Ranked next in
order were the va.ues Supervisory Relations--a goal '"associated with
work which is carried out under a supervisor who is fair and with
whom one can get along" (p. 10) and.Way of Life, associated with work
which "permits one to live the kind ol life he chooses and to be the

type of person he wishes to be" (p. 1().

Willingress to Teach Occupational Home Economics

. The teacher had been asked to incicate on a five-point scale what
would Be her present willingness to tcach a class in her préferred
area of wage-earning home economics i she were offered the opportunity.
Responseé indicated that 53 (about 30 percent) would be very'willing
and 70 (about 40 percent) fairly willing. About 16 percent would be
not too willing and only two percent, not willing. The remainder felt
indifferent. |

The largest nunber who were.vex"y willing or fairly willing saw
the primary reason for their willingness 'in the opportunities existing
for student employment in the home economics-related occupations. Most
of those who were not too willing or not willing gave as their primary
reason fer their lack of wc.Jrk expericné:e other than teaching in the
home economics-related occupations.

When the respondents were asked their preferred teaching areas in

" .

occupational home economics, 40 percent named food services; 30 percent,

clothing services; and 25 percent, child care services. ‘Less than five
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percent preferred either housekeeping services or home {urniching
services. High school was the level at which most of the jumior high
or senior high school teachers would prefer to instruct these courses;
while commmity éollege teaéhers, with one exception, would prefer
their present school level. For 18 percént of all respondents, adult

school was the preferred level at which to teach occupational classes.

‘Competence to Teach Occupational Home Economics

The teacher's ratings of their ¢wn competence in each area of
home eccncomics-related occupational irstruction revealed that food
service, child care and clothing services were areas in which about

»18'per¢e1t of the teachers felt very competent and another 45 percent,
fairly competent. Housekeeping services and home furnishiué services,
on.thé other hand, were areas in which only eight percent and five
percent, respectively, rated themselves vetry competent, though about
32 percent felt fairly competent in these areas:

Those who felt fairly competent or very competent iﬁ one or more
areas were asked to rate three kinds of experience (my regular under-
graduate teaching preparation, my work experience 6;her than teaching,

"~ and special courses devoted to wage-earning instruction) according to
how much each h;a contributed to their competence. Work experience

was rated "a great contribution'" by a large group representing 33 percent

» of all respondentsi Twenfy—five percent considered their undergraduate :

teacher preparation "a great contribution." Of the 23 teachers who had
taken special courses devoted to occupational home economics instruction,

nine considered this experience ''a great contribution.'
Xp g
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Testing of Hypothcses

The First Null Hypothesis. The following was the first null

'hypothesis to be tested: The expressed willingness of home economics
teachers to instruct classes in their preferred areas of occupational
home economics is independent of their expressed competence at such
instruction. '

The null hypothesis was rejected on the basis of the data. The
teachers' expressed competence in their preferred occupational areas
was posi:ively and significantly (p ¢ .01) related to their'expres.sed_

willingn:ss to teach in these areas.

. ,' The Second Null Hypothesis. The following was the second nuli
“hypothesis to be tested: The expressel willingness of home economics
, te,aéhers to instruct classes in their oreferred areas of occgpational
home econumics 1is independent of their personal characteristics,
educational preparation, teaching experience, work experience (other
then teaching) in the home economics-related occupations, and work
values. ’

Expresseci willingness tended to be significantly greater amcng
the following groups of teachers ‘and, .therefore, the null hypothesis
was rejected: -

1. Those who held the master's degree (p ¢ .02).

2. Those who taught in a home economics depaftment offering
wage-earning classes (p ¢ .01).‘

3. Those who had taught an occupational hpme economics class
within the past five years (p ¢ .01). . i

e 4. ‘Those who taught in commumity colleges (p < .05). -




5. Those who had higher work scores assigned on th: basis of
their amoun t of work exper;ence (other than'teaching) in hcne
economics-related occupational areas corresponding to their preferred
teaching areas (p ¢ .072).

"~ 6. Those who had higher work scores assigned on the basis of
their total amount of work experience (other than teaching) in all
home economics-related occupational areas (p ¢ .001).

7. Those who had held some full-time jobs in these areas as
opposed to only part-time or occasion:l jobs (p < .01).

8. Those who had worked over one¢ year at some job in these
areas (r ¢ .02).

Expressed willingness was not shewn to be related to age, marital
status, semester units earned beyond_the bachdor's degree, whether the
téacher'had ever. taken a course specifically designed to prepare
teachers for occupational home economics instructidn, years of
tedching home economics, size of the commumities in which teaching,
Trecency of work_(other'than teaching) in the home economics~re1ated

-, ‘occupations, or any of 15 work values. In regard to these variables,
the null hypothesis.therefore was éccebted.

ane Third Null Hypothesis. The following was the third null

hypothesis to be tested: The expressed competence of home economics
teachers to instfuct claﬁses in their preferred areas of occupational
_home.economics is independent of their personal characteristics,
educational prepafation,lteaching experience, and work experience
other than teaching in the home economics-related occupations.
Expressed competence tended to be significantly greater in the

following g.oups of teachers and, therefore, the null hypothesis was




rejected:

1. Those who had earned a higher mumber of wnits Loyond the
bachelor's degree (p < .05). | |

2, Those who rep -ted more years of teaching home economics
(p ¢ .02).

3. Those who had taught an occupational home economiés class
within the past five years (p < .001).

4, Thosé who had higher work scores assigned on the basis of
their amount of work experience (other than teaching) in home
economics-related occupational areas correéponding to their prefefrsd
teaching areas (p ¢ .05). | | |

5. Those who had highér work scores assigned on the basis of
their total amount of work experience (other than teaching) in all home
economics-related occupational areas (p { .02). _

Expréssed competence was not fouﬁd.to be related to age, marital
statds, highest degrees earned, whether the teachers had ever taken
a course specifically designed to prepare teachers for occupational
home economics instruction, whethef the teachers taught in a home .
economics department offering wage-earning classes,'and level of the
-schools (junior high schbol, senior ﬁigh school, or commmity college)
or size of the communities in thch the respondents taught. 1In regard

to these variaBies, the null hypothesis, therefore,was accepted.

The Fourth Null Hypothesis. The following was the fburth’null
hypothesis to be festedf The home economics teachers' expressed
~ willingness to instruct classes in their préfcrted aréas of occu-
pational home economics would not changé (or would be less) ﬁnder

any of six proposed school conditions or a combination of all:
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1. The occupational teacher would be allowed relcaie time in
which to plan and prepare for these classes.

2. There would be available the services of a consultant who
would visit the teacher's school when requested.

3. An instructional media center devoted to occupational home
economics materials (films, tapes, etc.) would be established in the
five-county area. ’

4. In-service classes concerned with the teacher's preferred
, occupafional area would be established within the five counties.

5. Work experience would be arranged for the teacher in a
business or industry of her cormunity, with college credit given.

6. All of the preceding conditi:ns would become a reality.

- Using thet test, we were able to rzject the null hypothesis in
each case. The teachers indicated that their present willingness
would be significantly greater (p ¢ .001) under each condition pro-
posed. Pfovided that all of the propésed conditibns~were to become
a reality, the teachers' willingneés would increase most substantially.
Of the five single conditions proposed, the one concerning an instruc-

tional media center produced the largest number in the '"very willing"

group.  _

Conclusions

On the basis of our data, the following conclusions are drawn in
. relation to the home economics teachers within these five California
counties:

1. About 30 percent of the home economics teachers arc very
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wiliing to offer classes in their preferred areas of ccarpational home
economics instruction, and 40 percent are fairly willng. Food
service is the preferred teaching area of the largest number.

2. Approximately two-thirds of the teachers feel competent or
fairly competent at occupational instruction in the areas of food
service, child care and clothing services, through markedly smaller
numbers feel competent or fairly competent in the areas of house-
kéepiné services or home furnishing sefvices.

3. The teachers' expresﬁed willingness to instruct classes in ;.- = -
their preferred occupational areas is significantly and positively
related to.their expressed competence in these same areas. . veren o

4, The teachers' scores for amount of work. experience (other .. <. ...
than teaching) in the home economics-related occupations stand out zs
d'factor which is positively and signifiéantly related both;to”fheir
éxpressed}willingﬁess and competence.: | |

The findings point to work experience as a factor of importance.
in the preparatioﬁ of teachers for occupational home economics pro-
grams. Further support.for such a conclusion is provided by these
additional findings:
| (1) Teachers who were not Willing to instruct occupational

programs most often gave as a primary reason their
lack of work experience in the home econorm.cs-
rélated occupations.

{(2) When three kinds 6f past experience were rated ﬁy the
competent or fairly competent teachers as sources of

their competence, work experience in the home economics-




related occupations most often was roted a ''great
contribution."

(3) Among competent or fairly competent teachers, those
with higher scores for amount of work experience in
the home economics-related occupations tended to
credit past work experience with a significantly
greater contribution to their competence (r = ,387,

. N =124, p ¢ .001).

5. Experience at teaching occupitional home economics is a
second factor significantly related b.th to the teachers' expressed
willingness and competence to instruc: occupationél classes. The

- finding: here suggest a need to proviile student teachers with practice
" in occuy ational instruction as well as in the consumer-homemaﬁing area.

6. The expressed willingness of home econonbmics;eachers to
instruct occupational classes is significantly increased by any of
several ﬁroposed conditions or a combination of all of them. These
conditioné_include the provision of release time for teachers planning
and preparing for wage-earning classes, the sérvices.of an occupational-
education consultant, instructional.media services devoted to occu-
pational home economics, in-service classes, work experience arranged
for teachers in local businesses or industries, and.a corbination of
‘all these condi%ions. “The amenability of teachers' éttitudes toward
bccupational instruction with the provision of such services may be
an important consideration for school administfator; who wish to give

~impetus to occupational programs. The findings suggest, fdr eﬁample,
that by arranging for a supply of films, tapes, and other media

suitable for occupational home economics classes, the administrator




might substantially increase the teacher's interest in undertaking

such instruction.

Recommendations

Results of the study have raised a.'number of questiof\s to which
further research may provide answers:

1. How would the findings in the present study, conducted among
teachers in predominantly agricultural areés of California, compare
. with results of the same study among teachers in‘the méj or metropo] itanose
centers of this state and elsewhere ia the nation? TR e

2. 1In the estimation of school administrators, what is the expressed
willingness and competence of home economics teachers to offer occupational
prégrams and hdv do such evaluations :orﬁpare with the teachers' self- '
ratings? |

3, - If in-service courses, comunity work experinace, and other
suggested programs were to be made available to teachers, to what
extent would the teachers take advantaige of such programs?

4, For lt':hose who did participate in community work experience _
programs at pre-service or in-service levels, what would be the |
measured change in Behaviors related to teaching competénce?
| 5. Whér‘e a school administration did provide consultant services,
instructional media services and other conditions which have been
related here to teacher wiilingncss, v..'heit would be the actual effect

upon implementation of new occupational programs?
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THE INTIODUCTORY LETTER

Pebruary 25, 1972
To!

From: Shirley Bowden, Assistart Professor
Departnent of Home Leconnmies
Presno State College

Subject: request for your partic pation in a current study

With the aid of a grant from the California State Department
of Bdwatien, 1 am conducting a siudy to detemine how home economics
toaches feel about teaching wage-eaming tome economics (that is,
lmtmting ¢lasses whose principal purpose is to prepare students
for painfu loyment in food service, child care, or other occu-
pationt which involve the Imowledge and skills of hone economics).

It will be interesting 1o know how individual teacher charatter-
istics such a5 years of teaching experience may be related to willing-
ness to teach such wage-earning classes, and how different school
conditions--new inservice offerings, for exarple--might influence
this willingness.

Although this 1s a busy timo of year for you, will you help by
filling out the enclosed questionnaire and the ¥Work Values Iavento:
~ and retumning these to me in the envelope provided? The value of the
" study will depend upon a response from a lurge percentape of teachers
contacted, [ need your opinions even tiough you currently may bo
teaching at a grade level or in a district where you consider it
wnlikely you would ever be involved in wage-eaming classes.

All replies will be considered confidential. The code numbers
appearing on the questionnaire and Work Values Inventery will allow
sorting of retums {rom varicus districts but in no way will it be
used to identify individual teacher responses.

Results of the study will be reported to you later in the year,



{ I L
QUESTIONNAIRE
Directionss Please eheek one response TAP eath guestion unless
otherwise instrueted,
A, Personal and Professional Characteristices
I, What is your present age? 7. What is the total «umber of years you
) 24 er under have taught home etoncmies in juniar
—s 25=3 or senlor high seres), community colds
s 251y or adult schoal?
LR ;2'22 e Uoor under
» " n_l. 5'9
:::g. 6% or over S N1
, 4. 151
——s 20 Or Over
2. What is your marital status? »
__.‘o ﬂﬂgle ?
i married B, Do home economics classes currently
—J+ @divorced or separated account for 50 percent or more of you
o widowed teaching assignment?
ot yes
_20 no
). What Is your educational preparation?
{Check 1ast depree earneaf 9, ODoes your home economics dapartment
1+ less than bachelor's currently offer any wage=carning
2. bachelor's class{es)?
) master's A yes
4, doctorate 2 nO
. If yes, please check tha orincipal su
b, What is the total number of semaster Ject area of oach sehestor course, Wh
units and quarter units which you have more than one course 15 asvallable in ¢t
earned beyond the bachelor's degrea? subject area, writa the number of 2ou
Please write in, offéred.
semestor unlts , Humber ¢
quarter units Coursatc
)+ food service
’ 2+ chilg care
5. Have you ever tiken a course specifically 3+ housekeeping services
designed 20 prepare toeachers to teach ___ﬁ. clothing servicas
wage earning or Ysalnful' hona economics 5+ home furnishing services
(that s, to teach ccurses whose primary . b, other, Please doscribe:
purpose is to prepare students for employ~
mont in the garment industry, in food
service, or In other occupaticns involve
ing the knowledge and skills of home
economics)?
). yes 10. Have you taught any waga=-ecarning
2 no , coursa{s) In homn cconomics In the
past five years?
If yos, for oach such course please —ts yes
Indicate the Institution offering it, . wds O
the year, and the principal wage=earning
aroa (food service, child care, etc.) if yos, ploase chack cach area In
w?lch was concerned. Uso reverse side which you have taught during this time
W ERi hecessary. 1. food sarvice
%&Eﬂ%!f; —_2. chlld care




2,

).

L,

6.

et 45
6: 65 ar ovar
What is yaur marital status? =
) Sihgle ’
mz; mateied 0.

» dilvoreed oF separated
m‘, N i dowed

What is your educational
(Cheek 125t degree earned
s 1285 than bachalar's
2. bachatar $
. Master's
s doTtOrate

ffépéfétién?

What 15 the total number of semester
units ard guarter units which you have
earned beyend the bachelor's degree?
Please write in,

temestal unlits

quarter units

>

Have you ever taken a course specifically
designed to prepare teachers to teach
wage earning or “painful' home economics
(that is, to teach courses whose primary
purpose 15 Lo prepare students for employ=
mant In the garment industry, in food
service, or in other occupations involve
ing the knowladpe and skills of home
economics)?

1. yas

——tes DO

10.

I{_yos, for each such course please
Indicate the institution offering it,
the year, and tho principal waga=earning
area (food service, child care, etc.)
which was concernad. Use revarse side
I nocessary,

Institution

Year

Subject ared

Ploase 1ist the type(s) of teaching
credential(s) which you hold.

ot Y Br under
=5 Ton
j: 15-19
) 20 OF Over

Do home economies elasses currently
aceount for §D percent or mare of you:
teathing aseignment?

‘a yes

z. nod

Does your home economics department
eurrently affer any wagesearaing
c!ags(e§§7

— Y&

2. no

1f yes, please ctheck the principal syt
Jeet area of eath semester course, Wr
more than one course 1§ avallable in -
subject area, write the mrumber of cou.
offered.,

Number «

Course:

food service
child care
housekeeping services
clothing services
home furnishing services
other. Please doscribes

LU

Have you taught any waga=earning

. course(s) in home cconomics in the

past five yaars?
V. yos
+ NO

'”l

1f yes, please check each area In
which you havae taught during this time

1. food service

+ c¢child care

« housckeeping sarvices

. clothing servicas

+ homa furnishing sorvicos
. other. Please describe:
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8, PALSLNT VILLINGULSS TO TEACH WAEE-EAMING WOME (Lduanycy
v oowe woutd you Toel about teathing 3 wage=ezralng elass at the presant time §f yish om
12 yiered the oppoftunity? Assume that you are sbla o desighate the subject area {Myﬂi“
sofvita, ehild care, ete,) involved, Please civele one of the five Aunbers oh the yeaiy
below LD Indicate your present willingness,

$ (] | 2 )
definitely not (o0 indifferent falrly very
pot willing willing willing wiliing

TF YOU CHELKLD 1 oF 3 ABOVL, GO 70 13hA, IF YOU CHLCKLD & oF % ABOVE, 60 70 130, —
1F YOU CHECKED 3 ABOVE, &0 Y0 14,

13, what reasons best explain your present feellngs regarding wane=earning instruction?

A, Since vau currently are willing (o teach wagerearning home economics, please rank order
the statements below sccording to how well they explain your present willingness, HNumber
eadcth statement, letting 1 indicate your best reason,

This is an area into which home economics generally must continue to move,
I want to get with it.
| see opportunities for student employment in the jobs related to home economics.
his would be a new and challenging area for me,
Dur community would benefit From more trained workers in flalds such as child care,
Other, IFf you have another reason for being willing to teach wape-earning classes,
please explain your reasons _

8. Since you currently are not willing to tedch wage-earning home economics, please
rank order ihe statements below according to how well they explain your present reluctanca,
Number each statement, letting 1 Indicate your best reason,

Other things are more important,

Except for teaching, 1|'ve had no pald work experience {or not enough such experience)
in any job involving the knowledge and skills of homa economics.

| haven't had sufficient college course work in quantity cookery, commercial clothing
construction, or other courses ralated specifically to wage=earning home economics.

There isn't time in my schedula to plan and prepara for a waga=earning class.

Wage=earning instruction Is not tha Job of regular home economics teachers., Others
are more gqualified.

The students don't want 1t,

Wage-varning instruction is not in our homa economics curriculum, Our,administrators
are not interested.

There is little nced for suchk programs in our community. We have too few businosses
or industries which could employ students.

Other. If you have arother reason for feeling reluctant to teach waga-aarning
classes, please explain your reason: »

PLEASE ANSWER ALL REMAINING QUESTIONS REGARDLESS OF YOUR PREVIOUS RESPONSES.

14, Suppose that it became necessary for you 16. Mould you feel equally competant In
to teach a wage-aarning class In home economics  voaching all of these subject areas at

and you were given your cholce of subject area. present? Ploaso number cach arca below

Pleaso rank order the areas below according according to the scale provided, Use each
to your preference, letting 1 indicate your number once, more than once, or not at al!
most preferred cholce. . 1 very compatent

___food managemunt, production and service
(preparing waltrosses, cooks, caterors, atc.)

___care and guidanca of children (preparing
nursemalds, child-care attendants, etc.)

__clothing managemant, production and sarvice

" (preparing drassmakars, alteravionists, otc.)

__lInstitutional and home managemant (prepar=,
Ing housekeepers, hotel malds, etc.?

___homa furnishings, equipment and services

O (proparing drapery operators, home

5 lioh ) 17, if you feel falrly compatent or very
Elﬁég; ghting demonstrators, etc.) compatent in teaching ono or mors arsas,

{ ' ayr compatenca? Plea

2 falrly compatent
3 not too compatent
not compatent
' food management, produétion and servic
cara and guldance of childron
clothing managament, production, etc.
Institutional and home management
home furnishings, equipment, otc,




Sifce you currentiy are witiing L0 1C3Ch 115 o Sprf a3 piaia s "
the statehenis below according €8 how wall (hey expialn your present willingness, Number
2ath statement, letting 1 Indicate your best reason,

This is an area into whicth home ecoromies genrerally must Eontinue to mave,

| want €0 get with it,

| see appdrtunities for student employment in the jobs ralated to home economics,

his would be a new and ehallepging area for me,
. Our community would benefit from more trained warkers in fields sueh as ehild care,

Other, If you have another reason Tor being willing to teach wage=earning classes,
please explain your reasond =

B, Since you eufrently are not willina to teach wage=earaing home economics, please
rank order ihe statements delow according to how well they explain your present reluttante,
Number eath statement, letting 1 indicate your best reason,
Dthetr things are mare important,
Lxcept for teaching, i've had »o pald work experiente {er not enbugh suzh espariente)
in any job involving the knowledge and skills of homa ecenomics,
I haven't had sufficient college course wark in gquantity tookery, ctommercial elothing
construction, or other courses related speeifically to wagesearning home economics,
There 1sn't time {n my sthedule to plan and prepare for a waje=earning eiass,
Wage=earning instruction is not the job of regular home aconomics teathers, ODthers
are more qualified,
The students don't want it.
“VWage~carning instruction is not in sur home economies curriculum, Our,administrators
are not interested,
There is Jittle need for such programs in our community., Ve have too few businesses
or industries which could employ students.
. Other. 1f you have arother rerson for feeling reluctant 1o teach wage=earning
classes, please explain your reasont >

PLEASE ANSWER ALL REMAINING QUESTIONS RCOGARDLESS OF YOUR PREVIOUS RESPONSES,

'ho SUPPDBE that it became nagessary fOf you ‘6. Viould you féﬂ‘ equa“y campetcnt in
10 Teach 2 wage-earning class in home economics teaching all of these subject areas at
and you were given your cholce of subject areds  pragent? Ploase number each area balow
Please rank order the areas below according according to tha scale provided. Usa each

to your preference, letting | indicate your number once, more than once, or not at all
most preferred choice. * )} verfy competent

—fooc management, production and service
{preparing waltresses, cooks, catarers, atc.) § :::':z°‘:2:°;:2:t
__care and guidance of children (preparln? not competegt
nursoemaids, child-care attendants, ate.

___clothiag management, production and servlce ——food manegement, produttion and sarvic
“ (preparing dressmakars, altarationists, otc.) ——t37e 3nd guidance of children
__institutional and heme management (prepar=, clothing management, production, ete.
ing housekeepers, hotel malds, etc.y Institutional and home management
___%ono furnishings, cquipment and sarvices —ome furnlshings, equipment, etc.
re ng ¢ rators, h
l?gh:?;; gom;:f:::tgf:.azzc.; ome 17, If you feel falirly competent or very

compatent In teachling one or mora aroas,
how did you obtaln your compatence? Plea

15. At what lavel would you choose to teach number the experiences balow atcording to
your chferfﬁd SUbJQC‘ area (QUOStIOﬂ ‘h)? how much each contributed to your compg-
Please rank order the schools balow according tonce In wage=ecarning Instruction. Use U
to your preforence, letting 1 Indicate your following scale: ’
first cholea, | provided a great contribution

high school 2 provided soma contribution
:ngun!ty collego 3 provided no contribution
— t school my ragular undergraduate teacher
preparation

my work experlencoe other than teachin

spacial course(s) devoted to
wage=carning instruction

other, |If another kind of expeorience
Is rasponsible for your compatence,

. pleasa describe [t on the raverse 4




) €, WILLINGNESS 10 TCACH WACEEARMING pane CCONOMICS UNDER OIFFERLYY CONDIT IR,
1, Please eirela ons of the five purbers on (he seale below to Indicate Yo you vty 4,4y
14n

about teaihing 2 elass ih your preferred area af wage:eathing home econswles pt
that you were 3liowed +elease time in which 1o plan and prepare for the €iass,

, $ y ) 2 !
definitely nat tod Indifrerent falrly very
pot willing willing wiliing wiiling

3, Plesse eircle one of the five nunbers on 111 jezle below ta Indieate bow you would feeld
dbavt teaehing a €lass in your preferred area of wagesearning hong ecorsnics 2?2%3gﬂ§
there would be avallable the servizes of 2 ansultant why would visit your Schbal whed Feguestes

S ] ! 2 i
definitely not 10 indiiferent falely vetry
pot willing willing witiing wililing

D, Please circle ore of the Tive nunbers on the scale below to indicate how you would feel
about teaching a class in your preferred atea of wage=earning home economits provided

that an instructional media center devoted Lo oceupational home economics {and providing you
with fiims, tapes, printed materials, etc.) were 10 be estabiished in the valley area.

5 y ) 2 |
definitely not too indiffarent falely vary
not willing willing willing willing

11, Please clrcle one of the five numbers on ths scale below to indicate how you would feel
about teaching <class in your preferred area of wage=earning home economies provided
that In=dervice classes TA this ares were to ba avallable a3t Fresno State or another vallaey
¢d)legs each year.

5 k 3 H )
dofinitely not 1oo ind1ffarent falrly very
not willing willlng J willing willlng

22, Pleaseo circle one of the five numbars on the scale below to Indicate how you would feel
about teaching a class In your preferred area of wage=earning homa economics provided

that actual work experience (in a college or Industey of your community) couls ba arranged i
for you, with college credit given.

H 4 3 2 1 |
dofinitely not 10> Indiffarent falrly vary
pot willing  willing willing willing

23, Please circle ons of the five numbers on the scale below to Indicate how you would feal
about teaching a class in your preferred area of wage-earning home economics provided
that all of the conditions (deserlbed in I8 through 22 above? wore to bgcome 3 reallity,

5 4 3 ! 2 T
definitely not too indiffarent falrly vory
not willing willing willing willing

24, Perhaps thare Is anothar type of adminlstrativa service or another condition which would
have equa) or greater influence (comparad to tho conditions abova) upon your willingnass

to teach 2 class In your prafarred area of wage=carning home economics., If so, please
doscribe this new condition:

L]

Please check ono of the five numbars on the scalo balow to indicate how you would feel
about taaching wage-earning home aconomics provided that this one condition (tha one
you Just described) ware to bacome a reallty.

5 4 ) 2 \

o definitely not too Indl ffarent falrly very
‘ not willing willing willing willing




definitaly #ot ted indifferant fairly vary -
ot willing witling willing wiliimg

b, Please cirele one of the five punbers &0 the seale below 10 Indicate how you would fesl
shout teaching a elass in your prefesred area of wagesearning home etonomies provided

that an instreectional Madia center devoted 10 ectupational hone ecoromits (and providing you
with fiims, tapes, printed materials, et€.) were 10 be estapvlished in tha valley area,

5 y o ) H i
definitely hat 109 ingiffarant falrly ve
ot witiing willing willing willing

3, Please cirele one of the five aumbers dn the stala below to insicate how you weuld fesl
abovt teathing 3 class in your preferred area of wagesearning home etonomies provided

that ipsservice &lasses 1 this ares were 16 bo svailabis 2t Fresns teata o anathar valley
cdllege eath yoidr,

5 & 3 2 )
Jalinitely ot too indifferent falely ver:
not witiing witling willimg witding

sz. Please circle one of the five numbers on the scole below to Indicate how you would fesl
about teathing a class in your preferred area of wagesearning homs econsmics provided

that attual work experiente (in 2 college or industry of your community) could be arranged
for you, with college tredit given,

S y ) 2 |
dafinritely not 102 indifferent fairely very
»t wilding willing willing willing

23. Please circle one of tha five numbers on the scate below 10 Indicats how you would feal
about teaching a elass in your preferred area of wage-eafnia? homa economics pravided
that ail of ihe conditions {descrived in 18 through 22 above) were 10 become 3 reality.

3

S 4 3 2 1
definitely not (oo indiffarent falrily vary
not willing willlng willing willing

2L, Perhaps there Is another type of administrative service or anrothes condition which vwsuld
have eagual or grester influence (compared to the conditions above) wpon your willingness

10 teach 3 ¢lass In your preferred area of wagerearning home economics. 17 30, pleass
describe this apw condition:

o

Please check one of the five aumbers on the scale below (O InBicate how you would feel
about teaching wage=earning home economics provided that this one condition {the ene
you just described) were to become a reality.

5 Y 3 2 Yy
dofinitely not too indi{ferent falely very
not willing willing 1 vlll!ng willing ;

.l.lﬂ.ai‘IIIDBDHIQﬂ‘..ﬂ!‘ﬁ"ll‘l.llllﬂb.DEI‘D.D'IEQIDIMIBBIBIbl!l’s!ﬂl!‘lﬁﬁmgﬂiBEBIQQDDI
Please compleote the WORK VALULS INVENTORY which is attached.
Roturn both the questionnaire and Mork Values laventory la the enclosed eavelope,

THANK YOU for your help,




